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Western Cape College
Triennial School Review

1. Introduction

1.1 Context

Western Cape College was established in 2002 by amalgamating Weipa, Mapoon, Aurukun and Napranum State Schools. The campuses are spread over 300km; connecting roads are cut during the wet season. Weipa is the economic and administrative centre for the region, and the only campus providing senior education.  

The College occupies a unique position in Queensland education, because of the history of its communities, the way that bauxite mining by Comalco has shaped the local economy, and the implications of the Western Cape Co-existence Agreement concluded between Comalco, the government and traditional land owners in 2001. The Agreement, which recognises the Western Cape as a community of common interest, has created new opportunities for collaboration between the communities, the College and the major employer in the region, and has a been an important element in the change process. A key aspect of the Agreement concerns Comalco’s targets for the employment of local Aboriginal people over the next ten years.  The College has a central role in contributing to the educational outcomes which will allow those targets to be met. 

At the time the proposal was made to establish the College, learning outcomes were highly unsatisfactory, especially amongst Indigenous students.  Issues of isolation, high teacher turnover, inexperienced staff and insufficient supervision made it difficult to address fundamental problems such as poor attendance, appropriate curriculum and effective data collection and planning.

The town of Weipa, while the largest of the four communities, was the last to be established.  Located on one of the world's richest bauxite deposits, it was originally developed by Comalco in the 1960s for its mining workforce. By contrast, the other three communities were established as missions in the late nineteenth and early twentieth centuries as the Cape was opened up to squatters and pastoralists.  Their permanent populations are almost entirely Indigenous, although a number of non-Indigenous service providers live in each.  Aurukun is cut off from Weipa by road for many months in the wet season.  All three communities, like Weipa, are located on substantial bauxite deposits.

Weipa has developed into a regional centre for government services and tourism.  Unlike the other communities, Weipa has a large non-indigenous population (70%).

There are other significant differences.   The majority of residents in the three Aboriginal communities have completed 9 years or less of schooling, while in Weipa over 80% of residents have completed 10 to 12 years.  The majority of workers in Weipa are employed in the mainstream economy, while the vast majority of residents in the Aboriginal communities are employed through CDEP.  This is reflected in the extreme income disparities between Weipa residents and those of community residents; in Napranum 70% of incomes, and in Aurukun 80%, are below $200 per week.
 Not surprisingly, access to home computers and the internet are very much lower in the communities than in Weipa.  These are all factors widely recognised in the literature on educational performance as being strongly associated with poorer outcomes.

1.2 Purpose

The Triennial School Review is a systemic requirement of Education Queensland requiring a presentation to the Western Cape Communities. This will be completed in a written format as well as an oral presentation to the Board of Management.

The purpose of the Triennial School Review is to critically analyse what the College has achieved over the past 3 years, to identify the remaining challenges, and to establish the strategic direction for coming years. 

This review specifically focuses on the following key issues: 

· Organisational effectiveness.

· Curriculum framework.

· Educational outcomes for Junior School, Middle School and Senior School.

· Attendance.

· Transition and retention.

· Other:

· Workforce.

· Supportive school environment.

· Maintenance of facilities.

· Special needs.

· Learning support.

· Community engagement.

2.  Organisational Effectiveness

2.1 Values

The College has chosen to identify the following core values as central to its work; they are people focussed and highlight what we regard as the most critical aspects of our work. Common to all four campuses are the values of trust, courage, fairness, honesty, love and respect. They are underpinned by shared beliefs in:

· Education as a partnership between parent, teacher and child. 

· Valuing and supporting the cultural diversity of its students.

· Providing a diversity of programs appropriate to needs of individuals.

· Pursuing academic excellence for all.

· All members of our school community having the capacity for individual accountability.

· Maximising outcomes by forming strategic partnerships.

· The principle of merit.

· The importance of all staff using the College leadership process.

2.2   Systems leadership

Our focus over the past three years has been maintaining and refining organisational effectiveness and individual teacher accountability to drive improved student results. The College has continued to engage external assistance from Hunter Consulting, an Associate of Macdonald Associates U. K. and Australia, initially sponsored by Comalco. 

Building organisational effectiveness is based on the application of Systems Leadership Theory, one of the few coherent and integrated theoretical approaches to organisational behaviour currently available. It was determined that work was required on every aspect of the following matrix, for which a suite of integrated models was made available. 
	People
	Environment
	Behaviour

	Capability
	Systems
	Leadership/Teamwork

	Mythologies
	Structure
	Social Process Skills


Education Queensland’s policies around change in schools, the “Education and Training Reform for the Future” and “Partners for Success” strategies, allowed an approach to change that in previous years would not have been possible.    
People
In the people frame of the matrix the most pressing concern was to improve the capability of staff new to the College.  The Partners for Success Strategy refined the traditional appointment process, allowing the management team to focus on the question of the capability required for the available positions, more simply expressed as “the right people in the right roles”. 
 Western Cape College- Achieving sustainable education success for remote indigenous students on Cape York:   Derek Hunter
Over the past three years it has become possible to ensure a more appropriate range of capability, not to mention genuine interest in appointments to the College. A central requirement is that all staff members believe that Indigenous students can operate in a mainstream framework and achieve national standards. This approach ensures not only that the College has a committed staff, but one in which the available capability was more specifically targeted to the immediate needs of students.  
The ongoing development of the staff selection process has allowed the appointment of the right people to the right roles to be maintained and developed. 
Careful planning is required in future to ensure that succession planning for leadership positions receives high priority. 

Environment  

In the environment frame of the matrix, work is focussed on developing effective systems to drive the improved outcomes required.  Continual review and adjustment of structures has occurred as the College has grown, driven by identified areas of need.  For example, the lack of strategic direction with student support services was addressed by the creation of a team and team leader to work in this area.  As the design of the strategy became more complex, the structure has evolved into 3 teams with recognised leaders and accountabilities.  The culture of change is firmly embedded in the College and little resistance is experienced as structures are refined.

The development of an executive management team provided the fundamental structure that has allowed much greater clarity around the accountability of team leaders in the College.   The Executive is led by the Director, supported by the Heads of Weipa and Aurukun campuses, the Head of Student Services, the Head of Business and Finance and a representative of Curriculum Services.  Together they oversee the implementation of curriculum, financial, facilities and pastoral programs. The Executive reports to, and is supported by, the Board of Management, representative of all stakeholder groups: administration; parents, local employers and community leaders. 
A clear definitional difference has been drawn around the use of the term “accountability” as opposed to “responsibility”. Accountability is used in preference to responsibility because accountability is measurable. This focus on clarity of purpose and accountability has flowed through to all staff in the form of clear role descriptions and formally stated outcome requirements for the work of each staff member. Ongoing work is aimed at developing clear staff and management understanding around the nature of performance feedback, matching capability to role and ensuring an appropriate number of levels of decision making within the College.
Behaviour

The behaviour frame of the matrix makes it clear that individuals are the only ones who can change their behaviour. However, it is essential in any organisation that behaviour is aligned with the objectives of the organisation if outcomes are to be maximised. 
To achieve this, a common set of behaviours and language have been adopted through the use of specific workplace models. The most important of these has been the introduction of a Team Leader/Team Member model that ensures the capability of all staff is captured in team problem solving. The model requires team leaders to make decisions based on the contribution of their team members to problem solving. In effect, team leaders are required to exercise judgement and act upon it. A necessary skill for leaders and their teams is the development of social process skills; that is, the specific behaviour and language required of the team process.

Allowing staff to reflect on their current behaviour and how it may need to change is undertaken initially in a three day course that introduces all staff to the practical application of Systems Leadership Theory. Ongoing behavioural change comes through the example demonstrated by the leadership team, the managing of mythologies and the work on systems. The objective is to create an effective organisation that can deliver mainstream education outcomes for remote Indigenous students.
2.3 Accountabilities

A strong system of data collection and reporting has been put in place as the basis for strategic planning.  Improved student outcomes will be achieved by a relentless commitment to individual accountability and performance, and a clear focus on the core business of education.  Annual reviews, based on data collection in key areas, provide the mechanism for establishing targeted annual goals. Each year specific accountabilities, priorities and targets are developed for all campuses, all members of the Executive and for the teams responsible for the implementation of specific tasks. These are spelled out each year in the College Manual. 

The focus on data collection, especially in relation to targeted outcomes in literacy, numeracy and attendance, has been at the heart of our work. Specific targets have been developed for each campus in acknowledgement of the differences between communities. 
By 2004, data measurement initiatives had given greater integrity to our reporting, especially in relation to attendance and academic performance.  Effective staff supervision emerged as a priority to ensure that performance and accountability remain the foundation of improvement.
In 2005, Western Cape College implemented a framework for professional reflection consistent with the Professional Teacher Standards with a clear focus on:
· Professional discussion addressing College priorities and systemic targets.
· Individual student performances.
· Personal strengths and weaknesses.
· Training and professional development needs.
· Aspirations 
2.4 Rationalising resourcing 
The operations of the College are controlled and funded from a central budget leaving each campus the responsibility for directing curriculum resources.  
Early evidence demonstrated little correlation between the level of financial/human resourcing and student outcomes.  Consequently the initial model of distributing curriculum resources via a formula based on student enrolment fulfilled the purpose of equitable distribution in the early development of the College.  However, in 2005 it became evident that a needs-based model was required to target focused areas based on College priorities.  Responsible and effective fiscal management has been a priority to ensure that resources are directed to areas of high need and that their continued application is justified by concrete evidence of outcomes.  

Financial reports are provided to accountable officers on a monthly basis enabling consistent tracking of expenditure in a fast-changing educational environment. A strategic fund has been established; open to applications from all sectors of the College, to address emerging priorities.   
3. Curriculum framework
3.1 Staged Schooling Structure
Across the four communities there are significant numbers of students who have not completed the compulsory years of schooling and others who do not make a successful transition to post-compulsory education and training.  For these reasons, Western Cape College is committed to ensuring that, through a staged approach to schooling, there is both an intensive focus on the acquisition of skills and understanding to provide a basis for success in the subsequent stage, and appropriate support for the developmental tasks of childhood and adolescence. 
The stages are:

Junior        
Pre School to year three

Middle       
Years four to nine

Senior
Years ten to twelve

In addition there has been a clear focus on re-engaging young people who have left school before completing Year 10, and on offering quality vocational as well as general education to ensure that all students have access to learning pathways that will lead to employment. Each stage of schooling is supported by a dedicated leadership structure and team.

Junior and Middle schooling

For the past 3 years the junior and middle school curriculum (pre-school to Year 9) has been organised around New Basics.  The structure of the college has changed to accommodate the New Basics Framework, which focusses on clusters of learning activities in year 1 to 3, years 4 to 6 and years 7 to 9. As a result, most students from Mapoon, Napranum and Aurukun attend Weipa campus from year 7 onwards.

New Basics employs an interdisciplinary approach to teaching, demanding changes to the organisation of classroom space and design, as well as the active involvement of teachers across the four campuses in developing and implementing the new curriculum. An important commitment has been the increased time devoted to both curriculum development at each campus and to curriculum coordination of the four campuses. 

Planning has been focussed on aligning curriculum, pedagogy and assessment, and on meeting the needs of early adolescents to achieve ongoing improvement in outcomes.  This has included:

· sustained attention to  literacy and numeracy, especially in the secondary years;
· increasing the skills of teachers in literacy, numeracy and assessment;
· increasing teacher understanding of the pedagogies necessary to cater for the diverse needs of middle school students and to promote deep learning.

Targeted intervention programs are being introduced to engage those students most at risk, to maximise achievement in literacy and numeracy, to build success, and to strengthen partnerships between schools, home and community.

The key objective is to ensure that all students are engaged in purposeful, intellectually challenging learning, and that they are well supported in their transition from one year level to the next, and from primary to secondary education.   Weipa Campus does not stream its classes, because it is expected that teachers and the learning support team are well able to cater for multiple ability levels.  Only in Years 8 and 9 are some classes organised around ability levels.  
The smaller campuses of Napranum and Mapoon operate on a multi-age class structure.  Aurukun campus has moved from a re-entry class structure for poor attenders to an ability grouping structure for the morning sessions, referred to as ‘smart classes’. 

To ensure that the focus is maintained on each student’s development of skills and knowledge, a process has been implemented to continuously monitor literacy and numeracy development through the use of individual student profiles.  These profiles are passed on with students as they progress through each year level.

Senior schooling

In addition to the general academic curriculum, Western Cape College has introduced specific strategies targeted at meeting the ‘learning to earning’ imperative of the ETRF.  This has occurred through:

· Offering four distinct pathways for students:
1. Academic.
2. Combination of academic and vocational.
3. Vocational, including school based apprenticeships and traineeships.
4. Work readiness.
· Developing education and training plans in consultation with the Guidance Officer, student and parents.

· Establishing a Local Management Committee to implement the District Youth Achievement Plans for re-engaging students with education, training or employment.

· Redesigning Year 10 as a transition year linking to year 11 and 12 QSA programs. 
Over the past three years partnerships have evolved with the Weipa Multi Purpose Facility to deliver post-schooling programs.  The strengthened presence of TAFE in the Western Cape has allowed the College to withdraw from these programs to refocus on the core business of students achieving a senior certificate.  Strong partnerships with TAFE continue, allowing for sharing of resources and programs.

4. Educational outcomes 

4.1 Junior schooling student outcomes

Year 1- Indigenous students assessment

All Indigenous students in Year 1 were assessed at the beginning of 2005 using the Indigenous Speaking Bandscales to describe their ESL/ESD learning needs in Standard Australian English. The levels vary across campuses, largely due to Indigenous students at Weipa campus having a greater exposure to Standard Australian English than their peers at other campuses. Students at Aurukun, who have the least exposure to SAE, have the greatest need for support. As language proficiency underpins all future learning, there is a clear need across the College for:

· oral language development to be given priority;

· ongoing professional development in language acquisition, oral language and literacy practices for all teachers at all campuses; and

· an explicit commitment to ESL/ESD methodologies.

Year 2 Net 

Prior to 2003 

Data prior to 2003 demonstrates great variation between the campuses, reflecting both the different language backgrounds and social contexts of students, and operations within the schools. At Weipa, Year 2 Test data showed the mean achievement to be comparable with the state mean in both number and reading, with the writing mean slightly below the state average. At Napranum, the mean achievement was much poorer, as was the case in Mapoon and Aurukun.  In 2002, between 80 and 100 percent of Year 2 students at these campuses were caught in the net across all three dimensions, with the majority of results in the “much lower” category compared to the state mean.

2003-2005

At all campuses there have been significant shifts in the percentage of students being caught in the Year 2 net.  These shifts reflect, among other factors,  the changing nature of the school populations, especially at Weipa and Napranum. At the Mapoon, Napranum and Aurukun campuses in 2003 there were significant improvements over 2002 results. Weipa’s results in 2003 were on par with 2002, but it must be understood that from 2002 this campus was moving towards a much higher level of Indigenous enrolment as students from Napranum began to transfer to Weipa campus. 

Weipa

In Reading, the percentage of students identified fell in 2004, despite the shift in the campus’ population.  The same is broadly true in relation to Writing.  In Number however, the significant downward trend in terms of the percentage of students caught in 2003 and 2004 was reversed in 2005, with 45% of students being identified, up from 25% in 2004.

In Reading, the percentage of students caught in the net in 2005 increased to 36%; while in Writing the percentage was similar to the previous year at 33%.

Napranum 

There was a steady and significant decline in the percentage of children caught in the net across all three dimensions between 2001-2004.  In this period, enrolment also declined sharply as greater numbers of students living in Napranum enrolled at Weipa campus. 

In 2005 however, 100% of year 2 students were caught across all three dimensions. It appears that as student results improved at Napranum campus, parents decided to transfer their children to Weipa. Students remaining at Napranum have had less regular attendance and higher levels of challenging behaviours. As a result of falling enrolments, it has been decided to close Napranum campus at the end of 2005. 

Mapoon

Year 2 Test results have been more of a mixed bag.  Performance remains significantly below the state mean in all dimensions. There appears to have been a sharp drop (40%) in the percentage of students caught in the net across all three dimensions in 2003, followed by a reversal in 2004.
In 2005, 50% of students were identified as needing additional support in Reading, and 67% in both Writing and Number.

Aurukun 
In 2003, there was a discernable improvement from a very low base across the three dimensions, although outcomes were still in the “lower” and “much lower” categories and were well below state means. In 2004, however, outcomes declined dramatically with almost all Year 2 students being identified as needing support in all three dimensions. Significant improvements occurred in 2005 with 77% identified in Reading; 72% in Writing; and 88% in Number.

Year 3 Test

Weipa

Overall Year 3 Test results in literacy have shown considerable improvement since the inception of the College. In 2001, outcomes were well below the state benchmark.  While there was a dip in 2003, by 2004, outcomes had improved sharply and the gap between Weipa’s outcomes and the state benchmark had narrowed considerably.  Outcomes improved in numeracy in 2003, but declined in 2004.  While the gap between Weipa’s outcomes and the state benchmark narrowed in 2003, it remained constant in 2004.

By 2004 non-Indigenous students in Year 3 were achieving at levels similar to the rest of the state in both literacy and numeracy; Indigenous Year 3 students were at the lower end of the “similar” range in numeracy and at the upper end of the “lower” range in literacy. The proportion of students identified as being in the lowest 15% in the state in literacy rose significantly in 2003 in the wake of shifts in enrolment, but fell in 2004, though it remains above the state benchmark. The proportion of students identified as being in the lowest 15% in the state in numeracy rose significantly in 2002, but fell in 2003 and 2004, though again it remains above the state benchmark. 

Evidence suggests that there are significant pedagogical factors accounting for inter-class differences in outcomes.

Napranum

There has been significant improvement on Year 3 Test outcomes in literacy beginning in 2003 and continuing in 2004, when outcomes were close to the state benchmark.  There has also been sustained improvement in numeracy outcomes over the period. The percentage of students identified as being in the lowest 15% in the state in literacy has fallen dramatically since 2002.  In 2003 and 2004, the rate was lower than Weipa campus, although in numeracy the gap is much wider.  However, while there has been obvious improvement over 2002 outcomes, 60% of Year 3 students in 2003 and 80% in 2004 were identified as being in the lowest 15% in the state.

Mapoon 

Both literacy and numeracy results appear to have improved steadily, approaching the state benchmark. The validity of the Year 3 test results in 2004 is questionable in some areas however. Overall girls were seen to be outperforming boys, and an urgent need to address boys’ literacy was identified.

Aurukun

Aurukun’s Year 3 Test results in 2003 and 2004 were significantly below state averages, and well below all other Western Cape College campuses. The most significant gaps were in number, space and writing. In both 2003 and 2004, 100% of Year 3 students were identified as being in the lowest 15% in the state for numeracy. In literacy, 100% were identified in the lowest 15% in the state in 2003, falling to just under 90% in 2004.

There is a clear trend towards more rapid and sustained improvement in literacy than numeracy. It is also clear that the situation in Aurukun is the most urgent on all measures.
New Basics/Rich Tasks

There are obvious disparities in both the completion rate and the grades awarded for rich tasks across the four campuses.  While Weipa students are largely achieving across the range of A-C in most tasks, results in Aurukun and to a lesser extent Mapoon are poor. The number of ungraded results is strongly linked with poor attendance.  In both Mapoon and Aurukun, over 60% of tasks were not attempted.

However, teachers have observed several positive benefits of New Basics curriculum and Rich Task assessment, including the enhancement of IT skills, the problem solving challenges posed by the tasks, and the greater range of opportunities presented to students, including those with learning difficulties, to demonstrate understandings through multiliteracies (combinations of speaking, reading, writing, viewing and multimedia) rather than a singular focus on print literacy. 

4.2 Middle schooling student outcomes

The majority of middle school students attend Weipa and Aurukun campuses.  The main sources of evidence for student performance in these years are the Year 5 and Year 7 Test results, and the outcomes of Rich Tasks at Years 6 and 9.

Year 5 Test

Weipa

Despite the fact that Indigenous students at Weipa campus achieved outcomes closer to the state average in the 2004 Test than did students at any other campus, the gaps remained significant, with the exception of Space, where it was quite small.  
Napranum
Napranum’s 2004 averages were considerably worse than Weipa’s, with the exception of Reading and Viewing, where the gap was small.

Mapoon 

The validity of 2004 Year 5 test results from Mapoon is suspect, especially in relation to numeracy outcomes, where the scores in each dimension were well over 100 points above the state average.

Mapoon’s literacy result has been below the state mean since 2001. The 2004 outcomes in Reading were above State Mean while writing and spelling were below. 

Aurukun

In 2001, overall literacy and numeracy results in the Year 5 test at Aurukun plummeted to the very bottom of the “much lower” category compared to the state mean, in both areas a significant drop from the previous year.

In 2004, Year 5 data from Aurukun was the poorest of any of the Western Cape College campuses, with outcomes across each of the three dimensions in both literacy and numeracy disastrously below the state means, with the exception of Reading and Viewing where the gap was somewhat narrower. 

Influencing factors are thought to have included students’ Standard Australian English ability, and poor levels of attendance. Analysis of the outcomes identified that additional attention needed to be paid to: better preparing students for testing modes, structures and resources; explicitly focussed learning support; ensuring special consideration for appraisement level 3 students completing test; and SAE language focussed learning episodes.

Suite 2 Rich Tasks (2004)

Weipa

All tasks were completed but proved challenging and required intense involvement from teachers and administration.  Some tasks more difficult than others and this is reflected in variations in student outcomes.  These were diverse, with higher than state average grades on some tasks, and lower on others. Teacher familiarity and confidence with the tasks and their capacity to effectively scaffold students learning was thought to be critical improving outcomes.  Absenteeism and transience contributed to the number of tasks uncompleted and ungraded.

Aurukun 

Six of the seven rich tasks were attempted.  The majority of tasks (62%) were ungraded or not completed.  Of those which were completed, there were a significant number of Bs and B/As awarded. The heavy level of scaffolding provided on many of the tasks led to a clustering of similar grades.  Attendance was seen to be a critical issue.

Mapoon 

Only 2 of the tasks were attempted, which was not in accordance with the Curriculum Plan.  Of those tasks that were attempted, the majority of students were awarded C/Bs and Cs (8 in all) while 2 tasks were ungraded and 2 were not completed.

Factors involved were thought to include the need for support for inexperienced teachers.
Napranum 

Of 7 tasks identified in the curriculum plan, four were attempted. The outcomes included 5 C/Bs, 13 Cs, 1 C-, 19 Us, and 2 Ns. The intensity and level of challenge presented by some of the tasks was thought to be an important factor influencing outcomes, as were time management, teacher expectations and the level of teacher experience with the process. 

All three smaller campuses believed that small cohorts of students needed to be exposed to a greater range of abilities and aspirations to see what is possible.

Year 7 Test

Aurukun 

Year 7 Test outcomes in 2003 and 2004 were uniformly in the “much lower” category in comparison to state wide achievement. Overall literacy in 2004 was at the very bottom of the level of the “much lower” category, representing a decline over the 2003 cohort, while overall numeracy was slightly higher at about the mid level of the “much lower” category, similar to outcomes for the 2003 cohort.

Factors involved include the SAE language ability of students, poor levels of attendance, lack of student familiarity with testing discourses and resources, the need for greater access to explicitly focussed learning support, and special consideration for appraisement level 3 students when completing the test.  Outcomes point to the urgent need to focus on specific SAE language focussed learning episodes, and to incorporate testing discourses in general class and learning routines. 

Weipa  
Between 2003 and 2004, outcomes improved across most dimensions of the Year 7 Test among both Indigenous and non-Indigenous cohorts of students. However significant gaps remain between Indigenous and non-Indigenous students in terms of overall literacy and numeracy performance.   While non-Indigenous students’ overall numeracy outcomes in 2004 were similar to the rest of the state, Indigenous students’ overall numeracy performance was in the centre of the “lower” category.  In relation to literacy in 2004, non-Indigenous students performed at the top end of the “lower” category in comparison to the state, while Indigenous students were on the border between “lower” and “much lower”. Similar factors are thought to be involved as with Aurukun, with the addition of the impact of increased student enrolment from other campuses and schools.

Suite 3 Rich Tasks Weipa
The intensity of the majority of the Rich Tasks in Suite 3 is high, completion is challenging, and the achievement of high grades is difficult. They require students to engage in in-depth learning and in understanding complex concepts. The knowledge and skills required to complete Rich Tasks are usually developed in the years leading to the juncture years (8 and 9), but some students are still acquiring these during the implementation phase of the task. 

Detailed planning has occurred to enable students to have access to the specialist staff required to teach and lead individual Rich Tasks, and to develop a trans-disciplinary teaching and learning approach. This continues to be a challenge given the complex nature of high school operations.  In addition, Suite 3 tasks draw heavily on physical resources, especially computer technology, making timetabling challenging. 

There is a clear link between the number of times a task has been delivered and the distribution of grades; these are more evenly spread once the tasks have been implemented a second and third time, enabling fully developed planning and scaffolding and allowing students the opportunity to achieve at higher levels. The number of ‘Ungraded’ results is decreasing as staff understanding and planning improve. 
To cater for students with low levels of literacy and numeracy, significant scaffolding has been embedded in planning the Rich Tasks. Decisions continue to be made about the appropriate placement of various tasks. Attendance and levels of literacy and numeracy impact on the number of ‘ungraded’ results. Improvements in literacy/numeracy and increased teacher aide time allocated to students with literacy and numeracy difficulties will reduce the number of ‘ungraded’ results. 

4.3 Senior schooling student outcomes

Between 1997 and 2002 there were potentially 696 students eligible to complete Year 12 at Weipa State School, 61% of whom were Indigenous. The actual number who completed (90) comprised just under 13%. Among them there were only 15 Indigenous students, of whom only one was a local Aboriginal person. 

Over the period 1999-2005 there has been a clear upward trend in Year 10 enrolments, while enrolments in Years 11 and 12 have been more constant. 

	 
	Feb-99
	Feb-00
	Feb-01
	Feb-02
	Feb-03
	Feb-04
	Feb-05
	Current
	2006

Predicted

	Year 10
	20
	22
	36
	24
	32
	51
	56
	51
	61

	Year 11
	18
	21
	18
	38
	14
	25
	243
	121
	52

	Year 12
	21
	16
	19
	16
	25
	14
	20
	19
	48

	Secondary Ungraded
	16
	17
	12
	23
	61
	126
	1
	0
	0


Apparent retention rates however have improved since 2003.

Year 10 to 11 apparent retention

2002-2003 58%

2003-2004 78%

2004-2005 Numbers appeared to jump dramatically from Year 10 in 2004 to Year 11 in 2005.  However, this was due to changes in regulations governing the way secondary upgraded students were enrolled. By mid 2005, 35 Year 11 students were enrolled in mainstream classes in Weipa, and a further 86 in alternative programs in both Weipa and Aurukun.
2006 Predicted
48 year 11 students in mainstream and 4 in alternative programs; 23 year 12 students in mainstream and 25 in alternative programs.

Year 11 to 12 apparent retention

2002-2003
65%

2003-2004
100%

2004-2005
80%

OPs
There have been variable numbers of OP eligible students over the past three years.
	
	Total enrolment
	OP eligible
	OP rankings
	OP achieved

	2003
	23
	8
	1-5
	1

	
	
	
	6-10
	2

	
	
	
	11-15
	2

	
	
	
	16-25
	3

	2004
	13
	3
	1-5
	0

	
	
	
	6-10
	0

	
	
	
	11-15
	1

	
	
	
	16-25
	2

	2005
	16
	6
	
	


The lower enrolment in 2004 reflects the fact that in 2001, when those students were in Year 9, many students left Weipa, some to go to boarding school to complete secondary school, others because their families were relocating due to changed circumstances at Comalco.

In 2005, there have been noticeable shifts in Year 12 enrolment during the year as some students return from boarding school to take advantage of the availability of school-based apprenticeships and traineeships through Western Cape College.

Traineeships and apprenticeships

There are currently 14 students in Years 10-12 engaged in school-based traineeships and apprenticeships (SATs).  The majority are boys.  Four of them (1 boy and 3 girls) are Local Aboriginal Persons (LAPs). In 2004, of a total of 7 students in SATs, 2 were LAPs. In 2003, there were 23 students enrolled in SATs, of whom 10 were LAPs and another Indigenous student.
5. Attendance

Regular attendance is the most critical factor in student achievement.  Western Cape College seeks to improve attendance at each campus by addressing issues particular to the community in ways which acknowledge that ensuring regular attendance is part of the education partnership between parent, teacher and child. Patterns of attendance have differed across the four sites for a range of reasons, and continue to do so, although improvements are also evident across all campuses.

Weipa

Students from all campuses are encouraged to attend the Weipa campus from Year 7.  An obvious outcome has been not only a significant increase in enrolments over the period 2000-2004, but a shift in the composition of the student population, so that by 2004, there were equal numbers of Indigenous and non-Indigenous students enrolled at Weipa campus.
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Overall attendance at Weipa campus was not greatly affected by changes in the student population from 2002. In 2002, there was a slight drop from the previous year to an 80% attendance rate, which was maintained in 2003.  In 2004 however, the overall attendance rate improved significantly to just under 90%.

Attendance to the end of term 2, 2005 averaged close to 85%.  Amongst Indigenous students however, attendance rates were and are lower.

The attendance rate declined each term for Indigenous students from Years 1 to 10, with the exception of Year 3 where second term attendance exceeded first term. In term 1, Indigenous students in years 3, 7, 8 and 9 attended less than 80% of the time.  By term 3, Indigenous students in years 2, 7, 9 and 10 were attending less than 70% of the time. 

The attendance of Indigenous students appears to be affected by a range of factors related to family and community events (pay weeks, funerals, tombstone openings etc), undervaluing of schooling, student/family transience, and lower expectations of attendance by Indigenous students on the part of some staff. 

Senior school

Attendance rates are less than desirable in the senior school.  In both 2003 and 2004, attendance rates fell, in general, across the year, and were several points lower in the fourth term than in the first, with the exception of Year 10 in 2004.  

Of concern is that in 2004, attendance in all year levels in the senior school was below 80% with the exception of Term 1 for Years 11 and 12.  
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In term 1 2005, Year 10 attendance was higher than it had been since 2002, at 84.16%; but in Years 11 and 12 there were significant falls.  In Year 11 first term attendance in 2005 was not only lower than in any year since 2002, but fell below 80% (77.51%).

Napranum

Although the decline in enrolment accelerated from 2001 onwards, attendance improved, and by 2004 was approaching 80%.
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In 2005, however, far fewer students attend Napranum, and a significant number of those who do remain exhibit challenging behaviours.  As a consequence, attendance rates have declined over the year, with the notable exception of students in Years 5 and 6. However, when the numbers in each year level are so small, a change in circumstances for a single child or family can have undue influence on percentages.

	
	Term 1
	Term 2
	Term 3

	Yr 1 (7 students)
	70
	65
	47

	Yr 2 (9 students)
	71
	54
	57

	Yr 3 (9 students)
	71
	67
	64

	Yr 4 (8 students)
	88
	85
	58

	Yr 5 (4 students)
	62
	62
	72

	Yr 6 (4 students)
	67
	61
	90


Attendance Napranum 2005 (%)
Factors involved in poor attendance in 2005 include the movement of families to other centres (e.g. families going to Cairns for medical reasons or visiting relatives in other communities) and non-attendance at school in these centres. There have also been some long term issues as a result of suspensions, resulting frustrations, and a lack of confidence about sending students back to school. Often families have been unwilling to commit to re-entry strategies.

Despite a clear and consistent focus on attendance, and a range of strategies in place at the campus, including a daily parade, the use of attendance charts, involving the community police in following up non-attenders, the use of both attendance checks and attendance awards, the delivery of an engaging curriculum, and the employment of teacher aide with a strong mentoring focus, problems have persisted. Parental transience is a major factor, which could be reduced if care-givers were employed full-time. Lack of family aspiration is another factor.  In the second half of the year, there have been no community police to follow up non-attendance.

Mapoon

Enrolment at Mapoon campus has almost doubled since 1999. Attendance has also improved significantly with the yearly average in 2004 moving above 90%.
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That result has been maintained in most year levels across 2005, with overall attendance improving rather than declining over the year. Attendance has declined somewhat in term 4 due to attendance at funerals in Cairns and Bamaga. Factors influencing attendance are thought to include lack of enforcement in some families, the ties between the Mapoon community and Weipa, Napranum and Bamaga, and the fact that some families go shopping in Weipa and Napranum on Fridays.
Aurukun

The Aurukun campus has made slower progress since the inception of the college than other campuses. Nonetheless improvement is measurable. Aurukun has a troubled history and presents particular challenges in the design of systems and the training of staff to improve outcomes. In 2005 however significant improvements have occurred.

Enrolments have increased significantly.
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However, attendance rates at Aurukun campus are not only the worst of all Western Cape College campuses, but the worst in Cape York.  

Attendance improved somewhat in 2004, although from a very low base.
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Aurukun attendance 2005
Term 1

59.97%


Term 2

49.46%

While attendance in 2005 data has improved considerably over the previous 2 years, the decline in term 2 is still evident; attendance fell below 50%.

Strategies such as home visits, student pick-ups, and town walks have been effective in improving attendance. However, significant challenges remain, including the mobility of students between houses and communities, and the reality that often no one person accepts duty of care towards an individual child, making it difficult to track children across homes, carers, and families.

Aurukun is, however, now the hub of the boarding school transition program, and parents are increasingly enthusiastic about wanting their children to pursue further education outside the community.

Nevertheless, Parent Opinion Surveys over a number of years have shown a higher or much higher level of parental satisfaction with the school than is the case elsewhere in the state, despite poor levels of attendance and chronically low outcomes. This indicates an urgent need for more realistic engagement of parents with the realities and demands of school education.  The processes being developed in Aurukun to improve attendance acknowledge the need to encourage and maintain high levels of family responsibility and capacity. Rewards for improvement must be directed towards families rather than to individual students.

In addition, fostering the accountability and leadership of the Community Council in addressing these issues is paramount to further improvement. The strategies that are being negotiated between the school, the community and the Council build on the community’s Justice Agreement, and on the opportunities presented by Aurukun’s participation in the trial of welfare reform.  Substantial benefits should accrue to families who demonstrate sustained commitment to health, education and employment. A key element in the success of such strategies will be the capacity to effectively track and monitor involvement.

Improving attendance in communities such as Aurukun also requires teachers to develop a broader conception of their role, and to enact that understanding in their day-to-day interactions with students and community members.  Considerable attention therefore needs to be paid to fostering teachers’ commitment to building relationships with students and their families, and their involvement in strategies such as town walks and home visits.  There is substantial evidence of an increasing capacity amongst teachers to build strong and positive relationships in the community.

A strong focus needs to be maintained on gathering and critically examining evidence to determine the extent to which interventions are improving outcomes. Such evidence needs to inform not only conversations amongst teachers and school staff, but also conversations with families and community agencies.
6. Transition and retention

6.1 Transition  

Year 6-7 transition 

A major impetus for the creation of the College was to improve the school completion rates of Indigenous students in the Western Cape.  For this reason, students from Napranum and Mapoon and Aurukun are encouraged to make the transition to Weipa campus in Year 7.

Students also move to Weipa campus from Aurukun across years 7, 8, 9 and 10. In addition students from other community schools in the Cape transition to Weipa Campus. This is not always a smooth process.  It has been accompanied in the past by a high incidence of behaviour problems both at school and the Hostel, which settle somewhat as the year progresses but have resulted in high levels of suspension, falls in attendance, and academic performance levels, as well as considerable lack of retention over time, especially among students from Aurukun, Mapoon, and Kowanyama. 

A review of the Transition Program has identified critical issues and a comprehensive strategy has been developed to improve the transition process, involving the College’s guidance officers, the youth worker, year 6 teachers and Head Teachers from the four campuses.
The strategy includes a focus on the planned sharing of critical information, a detailed program of preparation for students from all campuses, including fostering social and emotional readiness, identifying and providing for students likely to have high-level support needs, parent information and family liaison, and liaison with the Weipa Hostel to prepare a transition program for students planning to reside in the Hostel.
Continued close liaison between all the campuses of Western Cape College around curriculum, assessment and student performance, as well as around the transition process itself, will be a critical factor in achieving improved education outcomes.

Planning for the transition of all remaining students from Napranum campus to Weipa in 2006, because of the closure of Napranum at the end of 2005, has been underway for some time.  Strategies additional to those outlined above include regular familiarisation visits to Weipa campus, the employment of extra Indigenous staff (hopefully those employed at Napranum) in a Liaison Officer/Teacher Aide capacity, and ensuring that adequate transportation services will be available at the beginning of 2006.

Transition to boarding schools 

The Transition Support Unit was established in 2005 to increase the number of Indigenous Cape York students accessing secondary schooling, and to provide students making the transition to schools outside their home communities with appropriate support.  

Current TSU staff includes a Principal, and three full-time as well as three part-time Transition Support Officers based in Brisbane, Rockhampton and Townsville. The Unit supports students from Kowanyama, Pormpuraaw, Hope Vale, Wujal Wujal, and Lockhart River, as well as from Aurukun and Mapoon. 

The number of students receiving support from the TSU in terms of case management has increased over the year, beginning with 172 in term 1, and standing at 232 at the end of term 3. Not all of these students are currently attending school, but efforts to re-connect them continue.

By the end of term 3, 194 of the 214 students enrolled at the commencement of term 3 had maintained their boarding or hostel enrolments, and 197 continued their enrolment in an education setting outside their community, a retention rate of 92%. 

However, there are continuing and serious challenges. There has been a high incidence of exclusion of students from a number of schools, for a range of serious behaviours.  All exclusions, suspensions and crises which required TSO intervention involved combinations of violence, drug use, verbal abuse, destruction of property, riots, leaving school sites without authorization, sexual activity, suicide attempts, black magic, health issues, or lack of access necessary items.  

Four students were excluded in term 1, while 10-12 students were suspended for varying periods of time. In term 2, 15 students were suspended or excluded, including three Higher Expectations Program participants.  Three exclusions resulted from rioting causing damage to property, and one exclusion and one suspension involved attempted suicide on more than one occasion. 
Issues which incited problematic behaviours included deaths in families, funerals, suicide or rioting in the home community, a family member going to or coming from jail, pregnancy in the family, violence at home (and feeling the need to be home to protect family), homesickness, bullying, jealousy, lack of access to counselling, emotional and/or health interventions, inadequacy regarding academic levels and lack of pocket money for essential items.

Weipa Hostel currently has capacity to accommodate 20 students in four houses, supervised by six.  Students are driven to school, and a range of sporting and cultural activities are available after school and at weekends.  During the third term of 2005, however, the families of ten Aurukun students who were resident at the hostel removed them from the hostel.  One is now boarding privately and attending Weipa campus, another has enrolled at Bamaga State School, and the remaining eight are attending Aurukun campus.  A number have applied for enrolment in boarding schools for 2006. 

Serious challenges were created by the prolonged unavailability of DEST funding for literacy and numeracy assistance, exacerbating the gap in capability when students made the transition to schools beyond their home communities. 

There have also been ongoing difficulties with Abstudy including:

· Difficulties accessing Abstudy for Year 7 students transitioning out of home communities.

· The timeliness and accuracy of processing applications.

· Poorly handled travel arrangements, including missed connections and transfers.

6.2 Retention

Apparent retention and completion - senior school

School completion is one of the most important indicators of success for the College, dependent on retention of students from one year level to the next. One of the central objectives in establishing Western Cape College was to ensure that students in the communities of Aurukun and Mapoon, as well as those in Weipa and Napranum, were able to access high quality post compulsory schooling without leaving the Western Cape.

Apparent retention data requires careful analysis and can be misleading in the context of a highly transient population within the mining town of Weipa.  Data from 1997 to 2003 shows an appalling level of school completion.  While only 30.8% of all non-Indigenous young people in the Western Cape College catchment area who could potentially have completed Year 12 actually did so, amongst Indigenous students, the outcomes was much worse – under 5%. 

In recent decades, very few Indigenous students in this region and few students who are also local Aboriginal people have completed even the compulsory ten years of schooling. There has also been a consistent pattern of the majority of non-Indigenous parents leaving the communities or sending their children to boarding school during the middle years of schooling.

Between 2003 and 2005, however, available data show that Year 10-11 and Year 11-12 apparent retention rates have improved.  78% of the number of Year 10s enrolled in February, 2003 were enrolled in Year 11 in February 2004; and 76% of those Year 11s were enrolled in Year 12 in February 2005.

In 2005, 35 Year 11 students were enrolled in mainstream classes at Weipa, 45 in alternate classes at Weipa, and 41 in alternate programs in Aurukun.

The senior school curriculum has expanded to provide opportunities for success to Indigenous students. Literacy and numeracy courses, as well as more practical subjects such as Arts in Practice, Engineering, and Sport and Recreation are now offered, all of which can provide nationally recognised certification.

Weipa Campus in 2005 has fourteen School Based Apprentices/Trainees, employed in a variety of industries including information technology, mechanics, boiler-making and hospitality. 

Aurukun Youth Strategy 

The College also plays a role in supporting the Aurukun Youth Strategy, designed to provide opportunities to young people who have not completed the compulsory years of schooling to re-connect with education and training, in ways consistent with the ETRF Pathways Transitions vision.

In 2003 and 2004 the AYS ran class based model that included a case management element. Many of the participants have gone on to Training Places or employment. A separate evaluation of this program in available. In 2005 the AYS model moved over to a full case management model that has enjoyed mixed success. In 2006 the model will continue as a case management model but with a greater emphasis on partnering with TAFE and employment opportunities.
7. Other

7.1 Workforce

Critical issues in driving improved outcomes include developing a school staff in which there is a range of age and experience, an appropriate balance of Indigenous and non-Indigenous staff members, a range of critical skills, knowledge and capabilities, and a genuine desire to meet the challenges of improving learning outcomes for Indigenous students.

The College has been careful in its selection of staff within the Partners for Success Strategy, despite limitations which still exist within the system; however, the challenge of building a balanced and skilled staff and reducing the level of turnover which is usually associated with remote locations remains. 
Our philosophy of individual accountability for performance, and commitment to maximising the impact of resources via flexibility and evidence based targeting, makes it important that all newly appointed staff are supported to adapt to Western Cape College’s culture. This is achieved via induction into the Working Together program. Supervision is a critical part of the process of building teacher capacity, and is actively pursued, as is the team leader/team member model which makes all teaching staff involved in and responsible for the change process. 

Nonetheless, there are real challenges in assisting new staff to adapt to life in isolated communities such as Aurukun and refining selection, induction and support process will continue to be a priority. 
The Professional Standards for Teachers have been used as the basis for teacher Personal Performance Reflection and for the conversations that occur as part of teacher supervision. This is designed to assist teacher development by ensuring recognition of their contribution to the College, but also provision of relevant professional development opportunities to enhance personal and professional satisfaction. There has been considerable professional development support in 2005 for the use of the standards.

A review of teacher activity has also taken place to reduce the amount of time teachers are out of classrooms on other business and to maximise student-teacher contact. The College works hard to maintain a balance between maximising students teacher contact and ensuring critical professional development is available to staff. 

Support for New Basics has been and will continue to be a professional development priority, and there is an ongoing requirement for teacher learning in regard to literacy and numeracy.

Fostering leadership to drive the reform agenda and to support succession planning is a constant priority. 

7.2 Supportive school environment

Behaviour management

College policy emphasizes a consistent Behaviour Management policy across all campuses, with consistent standards and consequences reinforced at all sites, both to prepare students for post-school life in a range of contexts, and to prepare them for  transition in Years 6 or 7 from other campuses to Weipa or to boarding school.

Weipa

The number of suspensions at Weipa campus has increased in each of the past three years as enrolment has grown.

	
	Boys
	Girls
	Total
	Indigenous

	2003
	24
	15
	39
	26

	2004
	29
	17
	46
	34

	2005 (to Oct)
	37
	17
	54
	32


Weipa Campus 1-5 day suspensions
Data show that disobedience is by far the biggest behaviour problem, followed by assaults, truancy and the use of offensive language. The year level with the highest incidence of behaviour problems is Year 7, especially in first term, when a number of students from other campuses and locations transfer to Weipa.  Language (SAE) and adjustment problems (being away from home, moving into a secondary school context) are factors in many behaviour issues.

There is also a high incidence of behaviour problems reported in Years 8 and 9.

Napranum

As the population of Napranum has changed with the transfer of a high percentage of students to Weipa campus, day-to-day behaviour management has become more challenging.  Suspensions have not increased, but there has been a higher incidence of disobedience among students.
Mapoon

A positive relationship has developed between the school and the community and this is reflected in the much quieter atmosphere in the school and the reduction in problematic behaviours.
Aurukun

Behaviour has been described as “hectic”.
It is difficult to confirm with certainty the quality of student behaviour across the College, given that comprehensive data collection and monitoring processes are not yet in place.  It is critical in the context of managing student behaviour strategically that improved data management is an urgent priority for 2006.

Support programs

A comprehensive range of student support services is available at Western Cape College, and makes a significant contribution to providing a safe and supportive environment for students.

In addition to the staff working in special education, learning support and reading recovery, the team also includes specialist guidance officers, a youth worker, a school based youth health nurse, a Community Education Counsellor, and coordinators of the Thinking and Negotiation Centre (TANC), and Vocational Education/School-based Apprenticeships and Traineeships program.

The college has access to a wide range of specialist services in areas such as speech pathology, occupational therapy, optometry, advisory teachers, child safety, child and youth mental health, and Australian Hearing Services. 

The Thinking and Negotiating Centre (TANC) is an important element in our drive to improve school completion rates.  It was established at the Weipa campus primarily as a re-entry centre for students displaying consistent inappropriate behaviour. The TANC coordinator is responsible for coaching and mentoring students and developing workable plans to help students return to productive and responsible learning.

The Youth Worker provides support to students, parents and other members of the school community with issues of concern such as drug and alcohol use, bullying, relationships, and educational concerns, and has been involved with establishing a number of programs and activities to support at risk and disadvantaged students.

A range of programs have been established to support students including the You Can Do It and Leadership programs, a bullying reduction strategy, enhancement classes and after school tutoring, and the Life Pathways program.

7.3 Maintenance of facilities

Over the past three years, substantial funding has been directed to the maintenance and improvement of the facilities and grounds of the four Campuses. Approximately $370,000 has been spent on projects such as painting at Weipa Campus, roof replacements, major plumbing and electrical upgrades, concreting, and drainage.  Over the same period, Q-Build’s planned and unplanned maintenance allocation delivered approximately $317, 467. Approximately 60% of the allocation was spent on unplanned maintenance and the remaining 40% on planned.  

In 2005, processes were introduced to better utilise available maintenance funding.  Aurukun’s unplanned maintenance was paid out of College funds rather than Q-Build as this meant the College had more control over variables relating to the contractor.  The College also decided to group work for specific trades as a means of reducing call out charges, unless a Workplace Health and Safety issue is involved.  

The graph below depicts the main areas in which expenditure occurred over the last three years. 
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7.4 Special needs

Prior to 2003, limited ascertainment of students occurred at any of the four campuses because of lack of guidance staff, and poor attendance.  Following the employment of two guidance officers in 2003 and the appointment of a Head of Special Needs, the College focussed on identification of the level of special need among students to determine the appropriate level of staff entitlement.  The process has revealed extensive demand for special needs support. The number of ascertained students continues to rise, with more students still to be ascertained as the backlog is addressed.

Currently the number of ascertained students at each campus is as follows:

· Mapoon – nil.

· Napranum - 5 hearing impaired students.

· Aurukun – 15 ascertained students (2 with physical impairments; 2 with intellectual impairments, and 11 with hearing impairments).
· Weipa - 15 ascertained students (2 students with Down Syndrome, 2 students with Asperger’s Syndrome, 1 student with Autistic Spectrum Disorder, 5 students with intellectual impairments, 2 students with physical impairments, 2 students with speech language impairments, 1 student with hearing impairment).

All but one of these students is Indigenous.

The effects of Infant Alcohol Syndrome will produce a high level of need for student support services for many years to come.

IEPs (individual education programs) are developed for each student, and are reviewed with class teachers each April and September, ensuring that there is no breakdown in program continuity at the beginning of the school year.
The high rate of hearing impairment amongst Western Cape College students results largely from conductive hearing loss associated with Otitis Media, although there is also an incidence of permanent neurological loss. Each campus now has regular contact with advisory visiting teachers and Australian Hearing Services, who visit 3 times per year.  In cases of conductive hearing loss, early detection can assist to retrieve some hearing; for this reason, Australian Hearing Services has a strong focus on working with pre-schoolers.  The importance of working with parents to ensure that hearing health is supported at home means that AHS will not see children unless they are accompanied by a parent.  
Parents have been very supportive of the program. Nonetheless there are still many older students to be ascertained. 
It is believed that long term hearing loss is an important factor in poor attendance, especially when the student’s home language is not Standard Australian English. This may be an important factor in poor attendance at Aurukun, where the number of ascertained students is equal to the number at Weipa campus, despite Weipa’s enrolment being more than double Aurukun’s.  The situation is exacerbated by Aurukun’s extremely poor attendance; irregular attenders are far more likely to miss the opportunity to be ascertained, given that the AHS visits the campus only three times a year.  In addition, although the campus has the funds to employ a special education teacher aide, no-one has as yet been found to take up the role.

7.5 Learning support

The College’s commitment to providing quality learning support must be underpinned by ensuring all teaching staff clearly understand the development of language and literacy, and effective strategies to support and scaffold student learning. This has clear implications for identifying professional development priorities.
A referral process for all students needing learning support, including those students transitioning or transferring, has been established. Allocation of resources is needs-based and there are clear expectations that outcomes will be tracked.

High numbers of students receive learning and guidance support. Reading Recovery, support for ascertained students and the On-Track Program for Indigenous students is offered to close to 20% of the total student enrolment.  Guidance support, from short to long-term, is accessed by approximately 25% of students.

Despite having built a quality learning support service, systemic staffing formulae are not adequate to meet the demands of providing effective student support programs, in the context of the College. Resourcing pressures have been experienced in relation to facilities, staff and communication technology. 
7.6 Community engagement
Community engagement is a priority of the College but, to date, no measurement tool has been developed to provide evidence of the effectiveness of our approach.  It is strongly recommended that such a tool, appropriate for use on all campuses, is developed as a matter of urgency, given that this a required measure for DEST reporting.  Such a tool might be as simple as a means of recording the number of Indigenous and non-Indigenous parents, cares and community members who attend each College event. 
8. Priorities for the next triennium

8.1 Priorities
Unrelenting attention must continue to be paid to embedding and extending the reforms already in place, and maintaining the determination to drive hard towards positive outcome for students at all campuses. Priorities for the next triennium include systemic priorities and those deriving from our analysis of performance over the last three years.  

Chief among our systemic priorities must be commitment to implementing the 17 actions identified in the Bound for Success Strategy, which focuses on:

· encouraging early engagement of Aboriginal and Torres Strait Islander children.
· integrating curriculum, teaching, assessment and reporting.
· preparing and supporting students for transition into the Middle and Senior Phases.
· developing pathways beyond Year 12.
· improving educational structures, leadership and accountability.
· providing professional development and support for teachers.
· informing and engaging local communities.

The Bound for Success actions endorse the approach that Western Cape College has developed since its inception and will assist us to maintain a sharp focus on our objectives.
The focus on early childhood is reflected in our commitment to continue our planning towards implementation of the Prep Year in 2007, and to support the development of an early childhood facility and programs at Mapoon

In addition, we will continue to establish and monitor the effectiveness of programs that cater for the learning to earning agenda for all students up to 17 years of age, including progressing the development of the Outdoor Education (Life Pathways) unit, and implementing systems to support the Queensland Certificate of Education. 

Other priorities which are consistent with the College Improvement Framework and which are critical to driving improved outcomes and maintaining the momentum of reform include placing a strong focus on building the aspirations of students to want to learn. 

Effective teaching and learning is fundamental to our purpose and will be pursued by prioritising professional development targeted to systemic requirements, continuing to implement the reflective teaching process deriving from the Professional Standards for Teachers, and enhancing the engagement of staff in the Classroom Profiling strategy.
Consistent with our commitment to Systems Leadership Theory, we will continue to promote appropriate symbolism within the College, promote our achievements, and introduce the use of the College motto widely in the operations of the school.

Western Cape College recognises the key role parents and community play in the partnership that is education.  From 2006, the development of measures to asses the extent and effectiveness of our community engagement initiatives must be a priority.

Our other priority areas for the next triennium are:

· Curriculum

· Student outcomes 

· Attendance

· Transitions

· Workforce

· Resources

Curriculum

Our key priorities in this area derive from our analysis of 2004/2005 performance data, and include implementing revised curriculum plans across the College and designing and implementing a college-wide Numeracy strategy across the College.  Our ongoing commitment to improving literacy outcomes will be reflected in the implementation of Literate Futures. 

To ensure our students have the best possible chance to demonstrate their skills and knowledge, we will design a consistent and comprehensive program across the College in preparation for the year 3, 4, 5, 6, 7, and 9 tests.
We will maintain our commitment to New Basics curriculum and work to ensure that all tasks are undertaken on all campuses, as well as continuing to promote inclusive teaching strategies and continuing to develop curriculum links with Northern Industries employment opportunities.

These initiatives will be supported by the provision of appropriate professional development, and by the development of assessment and reporting processes that meet systemic requirements. 

Student outcomes 

The monitoring and redesign of curriculum is driven by the overall goal of improving student outcomes.  Over the next three years, Western Cape College is committed to raising the bar on expectations of Year 12 outcomes by increasing the number of students achieving an OP score, as well as the percentage of Certificate 3 (SAT) enrolments in the senior school. 

Concentrated work in the early years of schooling is, however, the strategy most likely to produce improved exit outcomes in the long term.  For this reason, reducing the number of students caught in the year 2 net, identifying students achieving below National bench marks, implementing effective learning support strategies, and extending the range of students achieving well beyond the national bench marks across all 3 campuses are high priorities.

An important aspect of achieving improved outcomes must be minimising the amount of time teachers are off task attending to other matters to maximise classroom contact.
Attendance

The critical importance of high levels of regular attendance in improving student outcomes cannot be overstated.  Our targets for the next triennium are:

· 90% student attendance at Weipa and Mapoon campuses

· Above 90% attendance for senior schooling students
· 80% student attendance at Aurukun Campus

Retention and transition

Research demonstrates clearly that there is a high risk of disengagement, dropping out and falling attendance at key transition points.  Over the next three years, Western Cape College will continue to focus on supporting students at all campuses to make successful transitions between the stages of schooling, between campuses and to education facilities beyond the Cape, as a key retention strategy.
In 2006, supporting Napranum students making a smooth transition to the Weipa Campus will be a priority. 

The retention of students through the middle and senior phases of learning at Weipa Campus and Boarding Schools will continue to be a priority, reflected in our intention to review and enhance our current middle schooling strategies. We will also continue to promote the completion of a full secondary education through our career education programs, the provision of both academic and vocational pathways in the senior school, and engaging students in effective pathways from school to work, supported by a continued commitment to student mentoring. 

Workforce

The continuing impact of the reform process undertaken in Western Cape College is dependent on the ongoing availability of excellent and committed leadership. For this reason, a key focus over the next triennium will be on identifying and developing the leadership potential of staff, and on succession planning for sustainability.

Resources

In the resourcing area, our priorities are to implement effective systems in asset management, and to effectively resource Marine Studies and Construction Programs.
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		2004



Mapoon Total Campus Average 
Comparative 2000 - 2004

69.5925

65.5675

68.16

74.6741666667

91.21



Mapoon % Data Summary

		Grade		Class Average Attendance - 2000

				Term 1 Average		Term 2 Average		Term 3 Average		Term 4 Average		Annual Average

		GRP1		82.57		75.63		66.28		56.08		70.14

		GRP2		79.94		74.38		56.87		64.99		69.05

		Term		81.26		75.01		61.58		60.54		69.59

		Average

		Grade		Class Average Attendance - 2001

				Term 1 Average		Term 2 Average		Term 3 Average		Term 4 Average		Annual Average

		GRP 1		69.56		74.37		57.42		67.92		67.32

		GRP 2		63.39		71.15		57.08		63.65		63.82

		Term		66.48		72.76		57.25		65.79		65.57

		Average

		Grade		Class Average Attendance - 2002

				Term 1 Average		Term 2 Average		Term 3 Average		Term 4 Average		Annual Average

		GRP1		83.71		54.39		58.13		62.82		64.76

		GRP2		76.39		59.57		73.99		76.28		71.56

		Term		80.05		56.98		66.06		69.55		68.16

		Average

		Grade		Class Average Attendance - 2003

				Term 1 Average		Term 2 Average		Term 3 Average		Term 4 Average		Annual Average

		GRP1		69.78		76.64		74.63		66.78		71.96

		GRP2		81.25		84.41		76.15		70.43		78.06

		GRP3		67.05		89.09		66.19		73.69		74.01

		Term		72.69		83.38		72.32		70.30		74.67

		Average

		Grade		Class Average Attendance - 2004

				Term 1 Average		Term 2 Average		Term 3 Average		Term 4 Average		Annual Average

		GRP1		94.61								94.61

		GRP2		82.59								82.59

		GRP3		96.43								96.43

		Term		91.21		0.00		0.00		0.00		91.21

		Average

		Term Averages Summary

				GRP1		GRP2		GRP3

		2000 T1		82.57		79.94

		2001 T1		69.56		63.39

		2002 T1		83.71		76.39

		2003 T1		69.78		81.25		67.05

		2004 T1

		2000 T2		75.63		74.38

		2001 T2		74.37		71.15

		2002 T2		54.39		59.57

		2003 T2		76.64		84.41		89.09

		2004 T2

		2000 T3		66.28		56.87

		2001 T3		57.42		57.08

		2002 T3		58.13		73.99

		2003 T3		74.63		76.15		66.19

		2004 T3

		2000 T4		56.08		64.99						2000		Term 1

		2001 T4		67.92		63.65						2001		Term 2

		2002 T4		62.82		76.28						2002		Term 3

		2003 T4		66.78		70.43		73.69				2003		Term 4

		2004 T4										2004
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		2000
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Year

Percentage

Napranum Total Campus Average Comparative
 2000 - 2004

59.585625

63.4985416667

63.5675

64.1741666667

75.69



Napranum % Data Summary

		Grade		Class Average Attendance - 2000

				Term 1 Average		Term 2 Average		Term 3 Average		Term 4 Average		Annual Average

		GRP 1		62.15		52.22		44.84		42.43		50.41

		GRP 2		67.62		56.34		49.47		48.97		55.60

		GRP 3		81.58		73.45		69.77		61.23		71.51

		GRP4		65.26		60.85		63.49		53.70		60.83

		Term		69.15		60.72		56.89		51.58		59.59

		Average

		Grade		Class Average Attendance - 2001

				Term 1 Average		Term 2 Average		Term 3 Average		Term 4 Average		Annual Average

		GRP1		69.15		69.60		60.71		51.90		62.84

		GRP2		62.98		74.02		60.83		57.62		63.86

		GRP3		63.64		75.68		56.06		59.79		63.79

		Term		65.26		73.10		59.20		56.44		63.50

		Average

		Grade		Class Average Attendance - 2002

				Term 1 Average		Term 2 Average		Term 3 Average		Term 4 Average		Annual Average

		GRP1		75.95		73.60		69.93		63.01		70.62

		GRP2		84.38		68.00		81.25		65.43		74.77

		GRP3		48.13		42.10		56.87		34.16		45.32

		Term		69.49		61.23		69.35		54.20		63.57

		Average

		Grade		Class Average Attendance - 2003

				Term 1 Average		Term 2 Average		Term 3 Average		Term 4 Average		Annual Average

		GRP1		63.00		66.85		59.33		63.12		63.08

		GRP2		65.60		61.25		66.60		61.09		63.64

		GRP3		77.23		69.80		55.90		60.32		65.81

		Term		68.61		65.97		60.61		61.51		64.17

		Average

		Grade		Class Average Attendance - 2004

				Term 1 Average		Term 2 Average		Term 3 Average		Term 4 Average		Annual Average

		GRP1		78.29								78.29

		GRP2		73.09								73.09

		GRP3

		Term		75.69		0.00		0.00		0.00		75.69

		Average

		Term Averages Summary

				GRP1		GRP2		GRP3		GRP4

		2000 T1		62.15		52.22		44.84		42.43

		2001 T1		65.42		62.98		63.64

		2002 T1		75.95		84.38		48.13

		2003 T1		63.00		65.60		77.23

		2004 T1		78.29		73.09

		2000 T2		52.22		56.34		73.45		60.85

		2001 T2		69.60		74.02		75.68

		2002 T2		73.60		68.00		42.10

		2003 T2		66.85		61.25		69.80

		2004 T2

		2000 T3		44.84		49.47		69.77		63.49

		2001 T3		60.71		60.83		56.06						2000

		2002 T3		69.93		81.25		56.87						2001

		2003 T3		59.33		66.60		55.90						2002

		2004 T3												2003

														2004

		2000 T4		42.43		48.97		61.23		53.70

		2001 T4		51.90		57.62		59.79

		2002 T4		63.01		65.43		34.16

		2003 T4		63.12		61.09		60.32

		2004 T4
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Student Numbers

Aurukun Campus Enrolment Summary 1999-2004

217
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226
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Summary of Enrolments 1999-04

		Aurukun Campus

				Feb-99		Feb-00		Feb-01		Feb-02		Feb-03		Feb-04

		Preschool		31		45		19		24		21		29

		1		16		18		33		19		25		19

		2		25		19		19		41		16		30

		3		27		28		15		20		37		14

		4		14		21		23		15		26		35

		5		24		22		24		29		20		20

		6		14		27		11		22		24		18

		7		25		14		23		13		25		18

		8		9				12		10		10		20

		9								19		22		11

		10								17		21		15

		SU		32		64		47		21		94		109		+/-

		TOTALS		217		258		226		250		341		338		-3		-0.9

		Mapoon Campus

				Feb-99		Feb-00		Feb-01		Feb-02		Feb-03		Feb-04

		Preschool										4		8

		1		4		5		3		3		6		7

		2		7		3		5		4		9		9

		3		2		12		1		6		5		8

		4		5		5		8		2		4		4

		5		4		7		2		10		3		5

		6		2		7		4		2		6		5

		7		2		3		5		2						+/-

		TOTALS		26		42		28		29		37		46		9		24.3

		Napranum Campus

				Feb-99		Feb-00		Feb-01		Feb-02		Feb-03		Feb-04

		1		19		16		11		15		11		10

		2		13		19		13		11		11		11

		3		9		13		17		12		9		13

		4		20		11		9		13		11		4

		5		15		18		12		10		12		3

		6		10		17		13		10		11		12

		7		6		11		11		3

		PU						8								+/-

		TOTALS		92		105		86		74		65		53		-12		-18.5

		Weipa Campus

				Feb-99		Feb-00		Feb-01		Feb-02		Feb-03		Feb-04

		Preschool		31		27		28		37		30		34

		1		53		47		41		66		63		64

		2		46		51		49		48		73		58

		3		49		46		52		48		47		80

		4		45		49		46		60		50		54

		5		40		43		50		48		62		50

		6		37		45		46		56		50		71

		7		36		32		46		56		63		77

		8		39		26		40		57		41		64

		9		26		44		27		35		51		56

		10		20		22		36		24		32		51

		11		18		21		18		38		14		25

		12		21		16		19		16		25		14

		SU		16		17		12		23		61		126		+/-

		TOTALS		477		486		510		612		662		824		162		24.5

		College Total Student Numbers - Comparative Summary

				Feb-99		Feb-00		Feb-01		Feb-02		Feb-03		Feb-04

		Preschool		62		72		47		61		55		71

		1		92		86		88		103		105		90

		2		91		92		86		104		109		108

		3		87		99		85		86		98		115

		4		84		86		86		90		91		97

		5		83		90		88		97		97		78

		6		63		96		74		90		91		106

		7		69		60		85		74		88		95

		8		48		26		52		67		51		84

		9		26		44		27		54		73		67

		10		20		22		36		41		53		66

		11		18		21		18		38		14		25

		12		21		16		19		16		25		14

		SU		48		81		67		44		155		235

		TOTALS		812		891		858		965		1105		1251

		College Total Enrolment

				Number

		1999		812

		2000		891

		2001		858

		2002		965

		2003		1105

		2004		1251

		Average + or -
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Pattern Summary 1999-present
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Aurukun Campus Enrolment Summary 1999-2004



Raw Data 2003
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Mapoon Campus Enrolment Summary 1999-2004



ATSI Enrolment 00-03
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Napranum Campus Enrolment Summary
 1999-2004



HR Info

		



Year

Student Numbers

Weipa Campus Enrolment Summary 1999-2004



2004

		Aurukun Campus

				Feb-09		Jul-09		% Inc/Dec		Feb-00		Jul-00		% Inc/Dec		Feb-01		Jul-01		% Inc/Dec		Feb-02		Jul-02		% Inc/Dec		Feb-03		Jul-03		% Inc/Dec		Feb-04		Jul-04		% Inc/Dec

		Preschool		31		34		9.68		45		40		-11.11		19		31		63.16		24		73		204.17		21		21		0.00		29				-100.00

		1		16		15		-6.25		18		17		-5.56		33		24		-27.27		19		20		5.26		25		28		12.00		19				-100.00

		2		25		24		-4.00		19		13		-31.58		19		13		-31.58		41		38		-7.32		16		15		-6.25		30				-100.00

		3		27		23		-14.81		28		22		-21.43		15		11		-26.67		20		30		50.00		37		37		0.00		14				-100.00

		4		14		13		-7.14		21		18		-14.29		23		17		-26.09		15		17		13.33		26		26		0.00		35				-100.00

		5		24		20		-16.67		22		16		-27.27		24		14		-41.67		29		27		-6.90		20		19		-5.00		20				-100.00

		6		14		13		-7.14		27		21		-22.22		11		10		-9.09		22		24		9.09		24		26		8.33		18				-100.00

		7		25		20		-20.00		14		8		-42.86		23		16		-30.43		13		12		-7.69		25		26		4.00		18				-100.00

		8		9		8		-11.11								12		9		-25.00		10		22		120.00		10		11		10.00		20				-100.00

		9																				19		20		5.26		22		18		-18.18		11				-100.00

		10																				17		16		-5.88		21		19		-9.52		15				-100.00

		SU		32		25		-21.88		64		36		-43.75		47		20		-57.45		21		19		-9.52		94		91		-3.19		109				-100.00

		TOTALS		217		195		-9.93		258		191		-24.45		226		165		-21.21		250		318		30.82		341		337		-0.65		338		0		-100.00

		Mapoon Campus

				Feb-09		Jul-09		% Inc/Dec		Feb-00		Jul-00		% Inc/Dec		Feb-01		Jul-01		% Inc/Dec		Feb-02		Jul-02		% Inc/Dec		Feb-03		Jul-03		% Inc/Dec		Feb-04		Jul-04		% Inc/Dec

		Preschool																										4		4		0.00		8				-100.00

		1		4		6		50.00		5		6		20.00		3		5		66.67		3		9		200.00		6		8		33.33		7				-100.00

		2		7		8		14.29		3		1		-66.67		5		7		40.00		4		5		25.00		9		8		-11.11		9				-100.00

		3		2		3		50.00		12		10		-16.67		1		2		100.00		6		5		-16.67		5		4		-20.00		8				-100.00

		4		5		8		60.00		5		4		-20.00		8		10		25.00		2		8		300.00		4		6		50.00		4				-100.00

		5		4		5		25.00		7		7		0.00		2		3		50.00		10		9		-10.00		3		3		0.00		5				-100.00

		6		2		5		150.00		7		5		-28.57		4		4		0.00		2		1		-50.00		6		7		16.67		5				-100.00

		7		2		1		-50.00		3		3		0.00		5		5		0.00		2		2		0.00

		TOTALS		26		36		42.76		42		36		-15.99		28		36		40.24		29		39		64.05		37		40		9.84		46		0		-100.00

		Napranum Campus

				Feb-09		Jul-09		% Inc/Dec		Feb-00		Jul-00		% Inc/Dec		Feb-01		Jul-01		% Inc/Dec		Feb-02		Jul-02		% Inc/Dec		Feb-03		Jul-03		% Inc/Dec		Feb-04		Jul-04		% Inc/Dec

		1		19		19		0.00		16		15		-6.25		11		12		9.09		15		15		0.00		11		11		0.00		10				-100.00

		2		13		10		-23.08		19		19		0.00		13		16		23.08		11		10		-9.09		11		13		18.18		11				-100.00

		3		9		9		0.00		13		15		15.38		17		17		0.00		12		11		-8.33		9		7		-22.22		13				-100.00

		4		20		19		-5.00		11		13		18.18		9		12		33.33		13		10		-23.08		11		11		0.00		4				-100.00

		5		15		13		-13.33		18		19		5.56		12		14		16.67		10		8		-20.00		12		13		8.33		3				-100.00

		6		10		10		0.00		17		17		0.00		13		15		15.38		10		4		-60.00		11		9		-18.18		12				-100.00

		7		6		7		16.67		11		12		9.09		11		11		0.00		3		1		-66.67

		PU														8		8

		TOTALS		92		87		-3.53		105		110		5.99		86		97		13.94		74		59		-26.74		65		64		-2.31		53		0		-100.00

		Weipa Campus

				Feb-09		Jul-09		% Inc/Dec		Feb-00		Jul-00		% Inc/Dec		Feb-01		Jul-01		% Inc/Dec		Feb-02		Jul-02		% Inc/Dec		Feb-03		Jul-03		% Inc/Dec		Feb-04		Jul-04		% Inc/Dec

		Preschool		31		32		3.23		27		30		11.11		28		33		17.86		37		37		0.00		30		32		6.67		34				-100.00

		1		53		52		-1.89		47		46		-2.13		41		45		9.76		66		63		-4.55		63		57		-9.52		64				-100.00

		2		46		49		6.52		51		54		5.88		49		46		-6.12		48		47		-2.08		73		74		1.37		58				-100.00

		3		49		52		6.12		46		47		2.17		52		54		3.85		48		45		-6.25		47		50		6.38		80				-100.00

		4		45		47		4.44		49		52		6.12		46		47		2.17		60		57		-5.00		50		47		-6.00		54				-100.00

		5		40		43		7.50		43		45		4.65		50		49		-2.00		48		47		-2.08		62		66		6.45		50				-100.00

		6		37		40		8.11		45		46		2.22		46		47		2.17		56		57		1.79		50		49		-2.00		71				-100.00

		7		36		32		-11.11		32		31		-3.13		46		44		-4.35		56		60		7.14		63		62		-1.59		77				-100.00

		8		39		40		2.56		26		26		0.00		40		38		-5.00		57		59		3.51		41		45		9.76		64				-100.00

		9		26		27		3.85		44		45		2.27		27		26		-3.70		35		36		2.86		51		53		3.92		56				-100.00

		10		20		20		0.00		22		21		-4.55		36		34		-5.56		24		20		-16.67		32		26		-18.75		51				-100.00

		11		18		15		-16.67		21		24		14.29		18		20		11.11		38		32		-15.79		14		12		-14.29		25				-100.00

		12		21		19		-9.52		16		15		-6.25		19		18		-5.26		16		14		-12.50		25		24		-4.00		14				-100.00

		SU		16		11		-31.25		17		13		-23.53		12		23		91.67		23		20		-13.04		61		57		-6.56		126				-100.00

		TOTALS		477		479		-2.01		486		495		0.65		510		524		7.61		612		594		-4.48		662		654		-2.01		824		0		-100.00

		College Summary

				Feb-09		Jul-09		% Inc/Dec		Feb-00		Jul-00		% Inc/Dec		Feb-01		Jul-01		% Inc/Dec		Feb-02		Jul-02		% Inc/Dec		Feb-03		Jul-03		% Inc/Dec		Feb-04		Jul-04		% Inc/Dec

		Preschool		62		66		6.45		72		70		-2.78		47		64		36.17		61		110		80.33		55		57		3.64						0.00

		1		92		92		0.00		86		84		-2.33		88		86		-2.27		103		107		3.88		105		104		-0.95						0.00

		2		91		91		0.00		92		87		-5.43		86		82		-4.65		104		100		-3.85		109		110		0.92						0.00

		3		87		87		0.00		99		94		-5.05		85		84		-1.18		86		91		5.81		98		98		0.00						0.00

		4		84		87		3.57		86		87		1.16		86		86		0.00		90		92		2.22		91		90		-1.10						0.00

		5		83		81		-2.41		90		87		-3.33		88		80		-9.09		97		91		-6.19		97		101		4.12						0.00

		6		63		68		7.94		96		89		-7.29		74		76		2.70		90		86		-4.44		91		91		0.00						0.00

		7		69		60		-13.04		60		54		-10.00		85		76		-10.59		74		75		1.35		88		88		0.00						0.00

		8		48		48		0.00		26		26		0.00		52		47		-9.62		67		81		20.90		51		56		9.80						0.00

		9		26		27		3.85		44		45		2.27		27		26		-3.70		54		56		3.70		73		71		-2.74						0.00

		10		20		20		0.00		22		21		-4.55		36		34		-5.56		41		36		-12.20		53		45		-15.09						0.00

		11		18		15		-16.67		21		24		14.29		18		20		11.11		38		32		-15.79		14		12		-14.29						0.00

		12		21		19		-9.52		16		15		-6.25		19		18		-5.26		16		14		-12.50		25		24		-4.00						0.00

		SU		48		36		-25.00		81		49		-39.51		67		51		-23.88		44		39		-11.36		155		148		-4.52						0.00

		TOTALS		812		797		-3.20		891		832		-4.91		858		830		-1.84		965		1010		3.71		1105		1095		-1.73		0		0		0.00

		College Total Enrolment

				Number		% +/-

		1999		812

		2000		891		8.87

		2001		858		-3.85

		2002		965		11.09

		2003		1105		12.67

		2004		1268

		Average + or -				7.19



&CWCC - Enrolment Summary 
1999 - 2003



2004

		1999

		2000

		2001

		2002

		2003

		2004



Year

Number of Students

Western Cape College - Enrolment Growth 1999-2004

812

891

858

965

1105

1268



				2003 - Term 1																												Total		2003 - Term 2																												Total		2003 - Term 3																												Total		2003 - Term 4																												Total

				Pre		1		2		3		4		5		6		7		8		9		10		11		12		SU				Pre		1		2		3		4		5		6		7		8		9		10		11		12		SU				Pre		1		2		3		4		5		6		7		8		9		10		11		12		SU				Pre		1		2		3		4		5		6		7		8		9		10		11		12		SU

		AURUKUN

		ATSI		20		28		15		38		27		20		26		26		11		18		15						2		246				28		15		38		27		20		26		26		11		18		15								224																														0																														0

		Non ATSI		1																												1																														0																														0																														0

		Male		12		16		8		18		13		11		18		14		7		8		10								135				16		8		18		13		11		18		14		7		8		10								123																														0																														0

		Female		9		12		7		20		14		9		8		12		4		10		5						2		112				12		7		20		14		9		8		12		4		10		5								101																														0																														0

		LAPS		20																												20																														0																														0																														0

		Total Enrolment																														267																														224																														0																														0

		MAPOON

		ATSI		9		9		4		6		3		8		5																44		9		9		4		6		3		8		2																41																														0		7		8		8		4		5				9																41

		Non ATSI																														0																														0																														0																														0

		Male		7		3		1		4		0		6		3																24		7		3		1		4		0		6		2																23																														0		4		6		3		1		3				5																22

		Female		2		6		3		2		3		2		2																20		2		6		3		2		3		2		0																18																														0		3		2		5		3		2				4																19

		LAPS																														0																														0																														0																														0

		Total Enrolment																														44																														41																														0																														41

		NAPRANUM

		ATSI		11		13		7		11		13		10																		65		11		13		7		11		13		10																		65																														0				9		13		9		13		13		11																68

		Non ATSI																														0																																																												0

		Male		8		8		4		5		6		6																		37		8		8		4		5		6		6																		37																														0				7		8		5		6		5		8																39

		Female		3		5		3		6		7		4																		28		3		5		3		6		7		4																		28																														0				2		5		4		7		6		3																27

		LAPS

		Total Enrolment																														65																														65																														0																														68

		WEIPA

		ATSI		19		25		23		15		19		19		30		21		22		12		5		10		18				238		19		25		23		15		19		19		30		21		22		12		5		10		18				238																														0		32		60		76		51		47		68		49		64		46		54		26		13		23		25		634

		Non ATSI		38		48		27		34		48		32		33		25		30		14		7		14		13				363		38		48		27		34		48		32		33		25		30		14		7		14		13				363																														0																														0

		Male		34		42		24		24		35		26		37		24		24		17		6		5		20				318		34		42		24		24		35		26		37		24		24		17		6		5		20				318																														0		16		33		44		24		21		34		25		36		25		24		16		7		5		12		322

		Female		23		31		26		25		32		25		26		22		28		9		6		19		11				283		23		31		26		25		32		25		26		22		28		9		6		19		11				283																														0		16		27		32		27		26		34		24		28		21		30		10		6		18		13		312

		LAPS																																																												0																																																												0

		Total Enrolment																														601																														601																														0																														634

		College Totals		2003 - Term 1																												Total		2004 - Term 1																												Total		2003 - Term 1																												Total		2004 - Term 1																												Total

		ATSI		59		75		49		70		62		57		61		47		33		30		20		10		18		2		593		39		75		49		70		62		57		58		47		33		30		20		10		18		0		568		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		39		77		97		64		65		81		69		64		46		54		26		13		23		25		743

		Non ATSI		39		48		27		34		48		32		33		25		30		14		7		14		13		0		364		38		48		27		34		48		32		33		25		30		14		7		14		13		0		363		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0

		Male		61		69		37		51		54		49		58		38		31		25		16		5		20		0		514		49		69		37		51		54		49		57		38		31		25		16		5		20		0		501		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		20		46		55		30		30		39		38		36		25		24		16		7		5		12		383

		Female		37		54		39		53		56		40		36		34		32		19		11		19		11		2		443		28		54		39		53		56		40		34		34		32		19		11		19		11		0		430		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		19		31		42		34		35		40		31		28		21		30		10		6		18		13		358

		LAPS		20		0		0		0		0		0		0		0		0		0		0		0		0		0		20		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0

		TOTAL		118		123		76		104		110		89		94		72		63		44		27		24		31		2		977		77		123		76		104		110		89		91		72		63		44		27		24		31		0		931		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		39		77		97		64		65		81		69		64		46		54		26		13		23		25		743



&CWCC - Enrolment Summary Per Term - 2003



		Feb enrolments		ATSI		Non ATSI		TOTAL

		2000		132		354		486

		2001		150		360		510

		2002		214		398		612

		2003		277		385		662

		2004		410		414		824





		2000		2000		2000

		2001		2001		2001

		2002		2002		2002

		2003		2003		2003

		2004		2004		2004



ATSI

Non ATSI

TOTAL

Weipa Campus Indigenous & Non-Indigenous Enrolments - February 2000 - 2004

132

354

486
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510

214

398
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410

414

824



		

		AURUKUN				Junior School				Middle School				Middle School				Senior School

		Head of Campus		1		1-3 pod				4-6 pod				7-9 pod

		Head of Dept		1		Teacher Yr 1		1		Teacher Yr 4		1		Teacher Yr 7		1		Teacher Yr 10		1

		Teachers		13		Community Teacher		1		Teacher Aide		2		Teacher Aide		1		Teacher Aide		1

		Assistant Teacher		5		No of Students		29		No of Students		24		No of Students		26		No of Students		23

		Community Teacher		2		Teacher Yr 2		1		Teacher Yr 5		1		Teacher Yr 8		1

		Teacher-Aide		4		Assisant Teacher		1		Assistant Teacher		1		Assistant Teacher		1		Pre School

		Office Admin		1		No of Students		15		No of Students		18		No of Students		12

		Groundsperson		1		Teacher Yr 3		2		Teacher Yr 6		1		Teacher Yr 9		1		Teacher		1

		Cleaners		1		Community Teacher		2		Assistant Teacher		1		Teacher Aide		1		Assistant Teacher		1

		Tuckshop				No of Students		33		No of Students		26		No of Students		19		No of Students		20

		Pre-School		1

		Total Employment		30

		MAPOON

		Head of Campus		1		Junior School				Middle School				Pre-School

		Teachers		2		1-3 pod				4-6 pod

		Assistant Teacher		1		Teacher		1		Teacher		1		Teacher		1

		Community Teacher				Teacher aide				Teacher aide				Teacher aide

		Teacher-Aide		4		Total students		17		Total students		17		Total students		7

		Office Admin		1		Yr 1		8		Yr 4		8

		Groundsperson		1		Yr 2		8		Yr 5

		Cleaners		2		Yr 3		1		Yr 6		9

		Tuckshop

		Total Employment		12

		NAPRANUM

		Head of Campus		1		Grp 1				Grp 2				Grp 3

		Teachers		4		Teacher		2		Teacher		1		Teacher		1

		Assistant Teacher		1		Teacher aide		1		Assistant Teacher		1		Teacher aide		1

		Community Teacher				Total students		23		Total students		22		Total students		24

		Teacher-Aide		2		Yr 1				Yr 3				Yr 5		13

		Office Admin		1		Yr 2				Yr 4				Yr 6		11

		Groundsperson		1

		Cleaners		1

		Tuckshop		1

		Reading Recovery		1

		RATEP		2

		Total Employment		15

		WEIPA				Junior School				Middle School				Middle School				Senior School				Pre-School

		Principal		1		1-3 pod				4-6 pod				7-9 pod

		Head of Campus		1		Teacher Yr 1		3		Teacher Yr 4		2		Teacher Yr 7		3		Teacher Yr 10		2		Teacher		1

		Head of Dept		5		Teacher Aide				Teacher Aide				Teacher Aide				Teacher Aide				Teacher Aide		2

		Teachers/ Primary		17		No of Students		60		No of Students		46		No of Students		63		No of Students		26		No of Students		32

		Supply Teacher		8		Teacher Yr 2		3		Teacher Yr 5		3		Teacher Yr 8		2		Teacher Yr 11		1

		Teacher/Secondary		23		Teacher Aide				Teacher Aide				Teacher Aide				Teacher Aide

		Teacher-Aide		23		No of Students		76		No of Students		68		No of Students		54		No of Students		13

		Office Admin		10		Teacher Yr 3		2		Teacher Yr 6		2		Teacher Yr 9		2		Teacher Yr 12		1

		Groundsperson		2		Teacher Aide				Teacher Aide				Teacher Aide				Teacher Aide

		Cleaners		4		No of Students		51		No of Students		49		No of Students		54		No of Students		23

		Tuckshop		4

		Pre-School Teacher		1														Teacher Con 1		1

		Guidance officer		2														Teacher Aide

		Specialist/ teacher		2														No of Students		25

		Crossing supervisors		2

		Total Employment		105





		AURUKUN CAMPUS

		Year Level		P		1		2		3		4		5		6		7		8		9		10		11		12		SU		TOTAL

		Students		29		19		30		14		35		20		18		18		20		11		15						109		338

		Teachers		1		1				1				2						1				1						3		10

		Comm Teach								2																						2

		Asst Teach		1																1				2								4

		Aides								1				3						1												5

		MAPOON CAMPUS

		Year Level		P		1		2		3		4		5		6		7		8		9		10		11		12		SU		TOTAL

		Students		8		7		9		8		4		5		5																46

		Teachers				1								2																		3

		Comm Teach																														0

		Asst Teach				1																										1

		Aides												1																		1

		NAPRANUM CAMPUS

		Year Level		P		1		2		3		4		5		6		7		8		9		10		11		12		SU		TOTAL

		Students				9		11		12		4		11		12																59

		Teachers						2						1.5																		3.5

		Comm Teach																														0

		Asst Teach																														0

		Aides						1						1																		2

		WEIPA CAMPUS

		Year Level		P		1		2		3		4		5		6		7		8		9		10		11		12		SU		TOTAL

		Students		34		64		58		80		54		50		71		77		64		56		51		26		15		125		825

		Teachers		1		3		2.5		3.5		2		2		3		3		3		2		2		1		1		4		33

		Comm Teach																														0

		Asst Teach														1																1

		Aides		2		1		1		1		1		1		0.5		0.5		0.75		0.5		0.5						1.5		11.25
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Aurukun Total Campus Average 
Comparative 2000 - 2004
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29.0859375
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46.19375

57.465



Aurukun % Data Summary

		Grade		Class Average Attendance - 2000

				Term 1 Average		Term 2 Average		Term 3 Average		Term 4 Average		Annual Average

		Clan 1		34.09		33.35		17.89		44.23		32.39

		Clan 2		33.52		51.13		29.67		38.44		38.19

		Clan 3		44.74		39.92		43.00		48.82		44.12

		Clan 4		51.39		44.31		41.23		52.65		47.40

		Clan 5		61.29		51.44		51.06		58.73		55.63

		Sec A		43.46		46.69		39.09		44.09		43.33

		Sec C		38.46		42.79		51.49		58.62		47.84

		Term		43.85		44.23		39.06		49.37		44.13

		Average

		Grade		Class Average Attendance - 2001

				Term 1 Average		Term 2 Average		Term 3 Average		Term 4 Average		Annual Average

		1		36.59		27.37		19.67		15.91		24.89

		2		30.11		17.91		19.16		9.74		19.23

		3		47.53		34.33		31.70		29.48		35.76

		4		51.05		40.60		29.09		34.75		38.87

		5		34.92		21.30		17.49		21.31		23.76

		6		47.75		28.40		13.85		24.27		28.57

		7		48.52		39.86		24.74		29.76		35.72

		8		40.23		24.16		19.37		19.83		25.90

		9

		10

		Term		42.09		29.24		21.88		23.13		29.09

		Average

		Grade		Class Average Attendance - 2002

				Term 1 Average		Term 2 Average		Term 3 Average		Term 4 Average		Annual Average

		1		52.00		43.47		50.61		36.30		45.60

		2		35.48		36.15		43.31		26.55		35.37

		3		43.50		36.71		44.21		29.73		38.54

		4		59.94		52.90		59.84		47.20		54.97

		5		58.61		54.55		63.60		37.72		53.62

		6		60.57		54.41		59.39		34.56		52.23

		7		48.85		48.52		48.62		46.39		48.10

		8		61.75		54.14		48.43		48.29		53.15

		9		59.86		42.82		42.97		35.96		45.40

		10		61.90		45.09		46.90		36.18		47.52

		Term		54.25		46.88		50.79		37.89		47.45

		Average

		Grade		Class Average Attendance - 2003

				Term 1 Average		Term 2 Average		Term 3 Average		Term 4 Average		Annual Average

		1		45.93		30.93		43.06		46.15		41.52

		2		51.53		36.34		33.40		46.84		42.03

		3		48.31		31.66		44.67		48.53		43.29

		4		55.66		39.97		37.97		51.82		46.36

		5		61.37		56.02		33.75		44.62		48.94

		6		56.03		45.81		49.86		64.35		54.01

		7		56.91		54.02		45.96		49.97		51.72

		8		46.79		37.15		45.57		55.67		46.30

		9		56.62		44.72		52.33		53.05		51.68

		10		47.86		30.55		32.75		33.25		36.10

		Term		52.70		40.72		41.93		49.43		46.19

		Average

		Grade		Class Average Attendance - 2004

				Term 1 Average		Term 2 Average		Term 3 Average		Term 4 Average		Annual Average

		1		46.74								46.74

		2		60.09								60.09

		3		53.42								53.42

		4		60.57								60.57

		5		52.96								52.96

		6		79.32								79.32

		7		43.96								43.96

		8		60.64								60.64

		9		57.66								57.66

		10		59.29								59.29

		Term		57.47		0.00		0.00		0.00		57.47

		Average

		Term Averages Summary

				Yr 1		Yr 2		Yr 3		Yr 4		Yr 5		Yr 6		Yr 7		Yr 8		Yr 9		Yr 10

		2000 T1		25.83		28.78		37.77		49.36		49.20		33.67		30.92

		2001 T1		36.59		30.11		47.53		51.05		34.92		47.75		48.52		40.23

		2002 T1		52.00		35.48		43.50		59.94		58.61		60.57		48.85		61.75		59.86		61.90

		2003 T1		49.53		51.53		48.31		55.66		61.37		56.03		56.91		46.79		56.62		47.86

		2004 T1		46.74		60.09		53.42		60.57		52.96		79.32		43.96		60.64		57.66		59.29

		2000 T2		32.06		50.00		35.57		42.01		50.40		44.26		35.91

		2001 T2		27.37		17.91		34.33		40.60		21.30		28.40		39.86		24.16

		2002 T2		43.47		36.15		36.71		52.90		54.55		54.41		48.52		54.14		42.82		45.09

		2003 T2		30.93		36.34		31.66		39.97		56.02		45.81		54.02		37.15		44.72		30.55

		2004 T2

		2000 T3		14.71		29.14		38.07		36.05		47.73		37.54		51.03

		2001 T3		19.67		19.16		31.70		29.09		17.49		13.85		24.74		19.37

		2002 T3		50.61		43.31		44.21		59.84		63.60		59.39		48.62		48.43		42.97		46.90

		2003 T3		43.06		33.40		44.67		37.97		33.75		49.86		45.96		45.57		52.33		32.75

		2004 T3

		2000 T4		33.04		30.33		38.09		47.92		55.55		44.17		51.52

		2001 T4		15.91		9.74		29.48		34.75		21.31		24.27		29.76		19.83

		2002 T4		36.30		26.55		29.73		47.20		37.72		34.56		46.39		48.29		35.96		36.18

		2003 T4		46.15		46.84		48.53		51.82		44.62		64.35		49.97		55.67		53.05		33.25

		2004 T4

		2000		Term 1

		2001		Term 2

		2002		Term 3

		2003		Term 4

		2004
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Aurukun Average Attendance % by Year Level
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Aurukun Average Attendance % by Year Level
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Aurukun Average Attendance Summary 
Term & Year Level Comparison
2004



		Pre		Yr 1		Yr 2		Yr 2R		Yr 3		Yr 3R		Yr 4		Yr 4R		Yr 5		Yr 5R		Yr 6		Yr 7		Yr 8		Yr 9		Yr 10

		63.56		46.74		73.48		46.70		77.49		29.35		72.19		48.95		62.80		43.12		79.32		43.96		60.64		57.66		59.29

		63.56		46.74		73.48		46.70		77.49		29.35		72.19		48.95		62.80		43.12		79.32		43.96		60.64		57.66		59.29
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TOTAL

Weipa Campus Indigenous & Non-Indigenous Enrolments - February 2000 - 2004
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Raw Data 1999-Current

		Aurukun Campus

				Feb-09		Jul-09		% Inc/Dec		Feb-00		Jul-00		% Inc/Dec		Feb-01		Jul-01		% Inc/Dec		Feb-02		Jul-02		% Inc/Dec		Feb-03		Jul-03		% Inc/Dec		Feb-04		Jul-04		% Inc/Dec

		Preschool		31		34		9.68		45		40		-11.11		19		31		63.16		24		73		204.17		21		21		0.00						0.00

		1		16		15		-6.25		18		17		-5.56		33		24		-27.27		19		20		5.26		25		28		12.00						0.00

		2		25		24		-4.00		19		13		-31.58		19		13		-31.58		41		38		-7.32		16		15		-6.25						0.00

		3		27		23		-14.81		28		22		-21.43		15		11		-26.67		20		30		50.00		37		37		0.00						0.00

		4		14		13		-7.14		21		18		-14.29		23		17		-26.09		15		17		13.33		26		26		0.00						0.00

		5		24		20		-16.67		22		16		-27.27		24		14		-41.67		29		27		-6.90		20		19		-5.00						0.00

		6		14		13		-7.14		27		21		-22.22		11		10		-9.09		22		24		9.09		24		26		8.33						0.00

		7		25		20		-20.00		14		8		-42.86		23		16		-30.43		13		12		-7.69		25		26		4.00						0.00

		8		9		8		-11.11								12		9		-25.00		10		22		120.00		10		11		10.00						0.00

		9																				19		20		5.26		22		18		-18.18						0.00

		10																				17		16		-5.88		21		19		-9.52						0.00

		SU		32		25		-21.88		64		36		-43.75		47		20		-57.45		21		19		-9.52		94		91		-3.19						0.00

		TOTALS		217		195		-9.93		258		191		-24.45		226		165		-21.21		250		318		30.82		341		337		-0.65		0		0		0.00

		Mapoon Campus

				Feb-09		Jul-09		% Inc/Dec		Feb-00		Jul-00		% Inc/Dec		Feb-01		Jul-01		% Inc/Dec		Feb-02		Jul-02		% Inc/Dec		Feb-03		Jul-03		% Inc/Dec		Feb-04		Jul-04		% Inc/Dec

		Preschool																										4		4		0.00		8				-100.00

		1		4		6		50.00		5		6		20.00		3		5		66.67		3		9		200.00		6		8		33.33		7				-100.00

		2		7		8		14.29		3		1		-66.67		5		7		40.00		4		5		25.00		9		8		-11.11		9				-100.00

		3		2		3		50.00		12		10		-16.67		1		2		100.00		6		5		-16.67		5		4		-20.00		8				-100.00

		4		5		8		60.00		5		4		-20.00		8		10		25.00		2		8		300.00		4		6		50.00		4				-100.00

		5		4		5		25.00		7		7		0.00		2		3		50.00		10		9		-10.00		3		3		0.00		5				-100.00

		6		2		5		150.00		7		5		-28.57		4		4		0.00		2		1		-50.00		6		7		16.67		5				-100.00

		7		2		1		-50.00		3		3		0.00		5		5		0.00		2		2		0.00

		TOTALS		26		36		42.76		42		36		-15.99		28		36		40.24		29		39		64.05		37		40		9.84		46		0		-100.00

		Napranum Campus

				Feb-09		Jul-09		% Inc/Dec		Feb-00		Jul-00		% Inc/Dec		Feb-01		Jul-01		% Inc/Dec		Feb-02		Jul-02		% Inc/Dec		Feb-03		Jul-03		% Inc/Dec		Feb-04		Jul-04		% Inc/Dec

		1		19		19		0.00		16		15		-6.25		11		12		9.09		15		15		0.00		11		11		0.00		10				-100.00

		2		13		10		-23.08		19		19		0.00		13		16		23.08		11		10		-9.09		11		13		18.18		11				-100.00

		3		9		9		0.00		13		15		15.38		17		17		0.00		12		11		-8.33		9		7		-22.22		13				-100.00

		4		20		19		-5.00		11		13		18.18		9		12		33.33		13		10		-23.08		11		11		0.00		4				-100.00

		5		15		13		-13.33		18		19		5.56		12		14		16.67		10		8		-20.00		12		13		8.33		3				-100.00

		6		10		10		0.00		17		17		0.00		13		15		15.38		10		4		-60.00		11		9		-18.18		12				-100.00

		7		6		7		16.67		11		12		9.09		11		11		0.00		3		1		-66.67

		PU														8		8

		TOTALS		92		87		-3.53		105		110		5.99		86		97		13.94		74		59		-26.74		65		64		-2.31		53		0		-100.00

		Weipa Campus

				Feb-09		Jul-09		% Inc/Dec		Feb-00		Jul-00		% Inc/Dec		Feb-01		Jul-01		% Inc/Dec		Feb-02		Jul-02		% Inc/Dec		Feb-03		Jul-03		% Inc/Dec		Feb-04		Jul-04		% Inc/Dec

		Preschool		31		32		3.23		27		30		11.11		28		33		17.86		37		37		0.00		30		32		6.67		34				-100.00

		1		53		52		-1.89		47		46		-2.13		41		45		9.76		66		63		-4.55		63		57		-9.52		64				-100.00

		2		46		49		6.52		51		54		5.88		49		46		-6.12		48		47		-2.08		73		74		1.37		58				-100.00

		3		49		52		6.12		46		47		2.17		52		54		3.85		48		45		-6.25		47		50		6.38		80				-100.00

		4		45		47		4.44		49		52		6.12		46		47		2.17		60		57		-5.00		50		47		-6.00		54				-100.00

		5		40		43		7.50		43		45		4.65		50		49		-2.00		48		47		-2.08		62		66		6.45		50				-100.00

		6		37		40		8.11		45		46		2.22		46		47		2.17		56		57		1.79		50		49		-2.00		71				-100.00

		7		36		32		-11.11		32		31		-3.13		46		44		-4.35		56		60		7.14		63		62		-1.59		77				-100.00

		8		39		40		2.56		26		26		0.00		40		38		-5.00		57		59		3.51		41		45		9.76		64				-100.00

		9		26		27		3.85		44		45		2.27		27		26		-3.70		35		36		2.86		51		53		3.92		56				-100.00

		10		20		20		0.00		22		21		-4.55		36		34		-5.56		24		20		-16.67		32		26		-18.75		51				-100.00

		11		18		15		-16.67		21		24		14.29		18		20		11.11		38		32		-15.79		14		12		-14.29		25				-100.00

		12		21		19		-9.52		16		15		-6.25		19		18		-5.26		16		14		-12.50		25		24		-4.00		14				-100.00

		SU		16		11		-31.25		17		13		-23.53		12		23		91.67		23		20		-13.04		61		57		-6.56		126				-100.00

		TOTALS		477		479		-2.01		486		495		0.65		510		524		7.61		612		594		-4.48		662		654		-2.01		824		0		-100.00

		College Summary

				Feb-09		Jul-09		% Inc/Dec		Feb-00		Jul-00		% Inc/Dec		Feb-01		Jul-01		% Inc/Dec		Feb-02		Jul-02		% Inc/Dec		Feb-03		Jul-03		% Inc/Dec		Feb-04		Jul-04		% Inc/Dec

		Preschool		62		66		6.45		72		70		-2.78		47		64		36.17		61		110		80.33		55		57		3.64						0.00

		1		92		92		0.00		86		84		-2.33		88		86		-2.27		103		107		3.88		105		104		-0.95						0.00

		2		91		91		0.00		92		87		-5.43		86		82		-4.65		104		100		-3.85		109		110		0.92						0.00

		3		87		87		0.00		99		94		-5.05		85		84		-1.18		86		91		5.81		98		98		0.00						0.00

		4		84		87		3.57		86		87		1.16		86		86		0.00		90		92		2.22		91		90		-1.10						0.00

		5		83		81		-2.41		90		87		-3.33		88		80		-9.09		97		91		-6.19		97		101		4.12						0.00

		6		63		68		7.94		96		89		-7.29		74		76		2.70		90		86		-4.44		91		91		0.00						0.00

		7		69		60		-13.04		60		54		-10.00		85		76		-10.59		74		75		1.35		88		88		0.00						0.00

		8		48		48		0.00		26		26		0.00		52		47		-9.62		67		81		20.90		51		56		9.80						0.00

		9		26		27		3.85		44		45		2.27		27		26		-3.70		54		56		3.70		73		71		-2.74						0.00

		10		20		20		0.00		22		21		-4.55		36		34		-5.56		41		36		-12.20		53		45		-15.09						0.00

		11		18		15		-16.67		21		24		14.29		18		20		11.11		38		32		-15.79		14		12		-14.29						0.00

		12		21		19		-9.52		16		15		-6.25		19		18		-5.26		16		14		-12.50		25		24		-4.00						0.00

		SU		48		36		-25.00		81		49		-39.51		67		51		-23.88		44		39		-11.36		155		148		-4.52						0.00

		TOTALS		812		797		-3.20		891		832		-4.91		858		830		-1.84		965		1010		3.71		1105		1095		-1.73		0		0		0.00

		College Total Enrolment

				Number		% +/-

		1999		812

		2000		891		8.87

		2001		858		-3.85

		2002		965		11.09

		2003		1105		12.67

		Average + or -				7.19



&CWCC - Enrolment Summary 
1999 - 2003



Raw Data 2003

				2003 - Term 1																												Total		2003 - Term 2																												Total		2003 - Term 3																												Total		2003 - Term 4																												Total

				Pre		1		2		3		4		5		6		7		8		9		10		11		12		SU				Pre		1		2		3		4		5		6		7		8		9		10		11		12		SU				Pre		1		2		3		4		5		6		7		8		9		10		11		12		SU				Pre		1		2		3		4		5		6		7		8		9		10		11		12		SU

		AURUKUN

		ATSI		20		28		15		38		27		20		26		26		11		18		15						2		246				28		15		38		27		20		26		26		11		18		15								224																														0																														0

		Non ATSI		1																												1																														0																														0																														0

		Male		12		16		8		18		13		11		18		14		7		8		10								135				16		8		18		13		11		18		14		7		8		10								123																														0																														0

		Female		9		12		7		20		14		9		8		12		4		10		5						2		112				12		7		20		14		9		8		12		4		10		5								101																														0																														0

		LAPS		20																												20																														0																														0																														0

		Total Enrolment																														267																														224																														0																														0

		MAPOON

		ATSI		9		9		4		6		3		8		5																44		9		9		4		6		3		8		2																41																														0		7		8		8		4		5				9																41

		Non ATSI																														0																														0																														0																														0

		Male		7		3		1		4		0		6		3																24		7		3		1		4		0		6		2																23																														0		4		6		3		1		3				5																22

		Female		2		6		3		2		3		2		2																20		2		6		3		2		3		2		0																18																														0		3		2		5		3		2				4																19

		LAPS																														0																														0																														0																														0

		Total Enrolment																														44																														41																														0																														41

		NAPRANUM

		ATSI		11		13		7		11		13		10																		65		11		13		7		11		13		10																		65																														0				9		13		9		13		13		11																68

		Non ATSI																														0																																																												0

		Male		8		8		4		5		6		6																		37		8		8		4		5		6		6																		37																														0				7		8		5		6		5		8																39

		Female		3		5		3		6		7		4																		28		3		5		3		6		7		4																		28																														0				2		5		4		7		6		3																27

		LAPS

		Total Enrolment																														65																														65																														0																														68

		WEIPA

		ATSI		19		25		23		15		19		19		30		21		22		12		5		10		18				238		19		25		23		15		19		19		30		21		22		12		5		10		18				238																														0		32		60		76		51		47		68		49		64		46		54		26		13		23		25		634

		Non ATSI		38		48		27		34		48		32		33		25		30		14		7		14		13				363		38		48		27		34		48		32		33		25		30		14		7		14		13				363																														0																														0

		Male		34		42		24		24		35		26		37		24		24		17		6		5		20				318		34		42		24		24		35		26		37		24		24		17		6		5		20				318																														0		16		33		44		24		21		34		25		36		25		24		16		7		5		12		322

		Female		23		31		26		25		32		25		26		22		28		9		6		19		11				283		23		31		26		25		32		25		26		22		28		9		6		19		11				283																														0		16		27		32		27		26		34		24		28		21		30		10		6		18		13		312

		LAPS																																																												0																																																												0

		Total Enrolment																														601																														601																														0																														634

		College Totals		2003 - Term 1																												Total		2004 - Term 1																												Total		2003 - Term 1																												Total		2004 - Term 1																												Total

		ATSI		59		75		49		70		62		57		61		47		33		30		20		10		18		2		593		39		75		49		70		62		57		58		47		33		30		20		10		18		0		568		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		39		77		97		64		65		81		69		64		46		54		26		13		23		25		743

		Non ATSI		39		48		27		34		48		32		33		25		30		14		7		14		13		0		364		38		48		27		34		48		32		33		25		30		14		7		14		13		0		363		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0

		Male		61		69		37		51		54		49		58		38		31		25		16		5		20		0		514		49		69		37		51		54		49		57		38		31		25		16		5		20		0		501		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		20		46		55		30		30		39		38		36		25		24		16		7		5		12		383

		Female		37		54		39		53		56		40		36		34		32		19		11		19		11		2		443		28		54		39		53		56		40		34		34		32		19		11		19		11		0		430		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		19		31		42		34		35		40		31		28		21		30		10		6		18		13		358

		LAPS		20		0		0		0		0		0		0		0		0		0		0		0		0		0		20		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0

		TOTAL		118		123		76		104		110		89		94		72		63		44		27		24		31		2		977		77		123		76		104		110		89		91		72		63		44		27		24		31		0		931		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		39		77		97		64		65		81		69		64		46		54		26		13		23		25		743



&CWCC - Enrolment Summary Per Term - 2003



ATSI Enrolment 00-03

		Feb enrolments		ATSI		Non ATSI		TOTAL

		2000		132		354		486

		2001		150		360		510

		2002		214		398		612

		2003		277		385		662

		2004		410		414		824





ATSI Enrolment 00-03

		



ATSI

Non ATSI

TOTAL

Weipa Campus Indigenous & Non-Indigenous Enrolments - February 2000 - 2004



HR Info

		

		AURUKUN				Junior School				Middle School				Middle School				Senior School

		Head of Campus		1		1-3 pod				4-6 pod				7-9 pod

		Head of Dept		1		Teacher Yr 1		1		Teacher Yr 4		1		Teacher Yr 7		1		Teacher Yr 10		1

		Teachers		13		Community Teacher		1		Teacher Aide		2		Teacher Aide		1		Teacher Aide		1

		Assistant Teacher		5		No of Students		29		No of Students		24		No of Students		26		No of Students		23

		Community Teacher		2		Teacher Yr 2		1		Teacher Yr 5		1		Teacher Yr 8		1

		Teacher-Aide		4		Assisant Teacher		1		Assistant Teacher		1		Assistant Teacher		1		Pre School

		Office Admin		1		No of Students		15		No of Students		18		No of Students		12

		Groundsperson		1		Teacher Yr 3		2		Teacher Yr 6		1		Teacher Yr 9		1		Teacher		1

		Cleaners		1		Community Teacher		2		Assistant Teacher		1		Teacher Aide		1		Assistant Teacher		1

		Tuckshop				No of Students		33		No of Students		26		No of Students		19		No of Students		20

		Pre-School		1

		Total Employment		30

		MAPOON

		Head of Campus		1		Junior School				Middle School				Pre-School

		Teachers		2		1-3 pod				4-6 pod

		Assistant Teacher		1		Teacher		1		Teacher		1		Teacher		1

		Community Teacher				Teacher aide				Teacher aide				Teacher aide

		Teacher-Aide		4		Total students		17		Total students		17		Total students		7

		Office Admin		1		Yr 1		8		Yr 4		8

		Groundsperson		1		Yr 2		8		Yr 5

		Cleaners		2		Yr 3		1		Yr 6		9

		Tuckshop

		Total Employment		12

		NAPRANUM

		Head of Campus		1		Grp 1				Grp 2				Grp 3

		Teachers		4		Teacher		2		Teacher		1		Teacher		1

		Assistant Teacher		1		Teacher aide		1		Assistant Teacher		1		Teacher aide		1

		Community Teacher				Total students		23		Total students		22		Total students		24

		Teacher-Aide		2		Yr 1				Yr 3				Yr 5		13

		Office Admin		1		Yr 2				Yr 4				Yr 6		11

		Groundsperson		1

		Cleaners		1

		Tuckshop		1

		Reading Recovery		1

		RATEP		2

		Total Employment		15

		WEIPA				Junior School				Middle School				Middle School				Senior School				Pre-School

		Principal		1		1-3 pod				4-6 pod				7-9 pod

		Head of Campus		1		Teacher Yr 1		3		Teacher Yr 4		2		Teacher Yr 7		3		Teacher Yr 10		2		Teacher		1

		Head of Dept		5		Teacher Aide				Teacher Aide				Teacher Aide				Teacher Aide				Teacher Aide		2

		Teachers/ Primary		17		No of Students		60		No of Students		46		No of Students		63		No of Students		26		No of Students		32

		Supply Teacher		8		Teacher Yr 2		3		Teacher Yr 5		3		Teacher Yr 8		2		Teacher Yr 11		1

		Teacher/Secondary		23		Teacher Aide				Teacher Aide				Teacher Aide				Teacher Aide

		Teacher-Aide		23		No of Students		76		No of Students		68		No of Students		54		No of Students		13

		Office Admin		10		Teacher Yr 3		2		Teacher Yr 6		2		Teacher Yr 9		2		Teacher Yr 12		1

		Groundsperson		2		Teacher Aide				Teacher Aide				Teacher Aide				Teacher Aide

		Cleaners		4		No of Students		51		No of Students		49		No of Students		54		No of Students		23

		Tuckshop		4

		Pre-School Teacher		1														Teacher Con 1		1

		Guidance officer		2														Teacher Aide

		Specialist/ teacher		2														No of Students		25

		Crossing supervisors		2

		Total Employment		105





Class Details

		AURUKUN CAMPUS

		Year Level		P		1		2		3		4		5		6		7		8		9		10		11		12		SU		TOTAL

		Students

		Teachers

		Comm Teach

		Asst Teach

		Aides

		MAPOON CAMPUS

		Year Level		P		1		2		3		4		5		6		7		8		9		10		11		12		SU		TOTAL

		Students		8		7		9		8		4		5		5																46

		Teachers				1								2																		3

		Comm Teach

		Asst Teach				1																										1

		Aides												1																		1

		NAPRANUM CAMPUS

		Year Level		P		1		2		3		4		5		6		7		8		9		10		11		12		SU		TOTAL

		Students				9		11		12		4		11		12																59

		Teachers						2						1.5																		3.5

		Comm Teach

		Asst Teach

		Aides						1						1																		2

		WEIPA CAMPUS

		Year Level		P		1		2		3		4		5		6		7		8		9		10		11		12		SU		TOTAL

		Students

		Teachers

		Comm Teach

		Asst Teach

		Aides






